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Introduction 

This Guidebook outlines the process for curriculum development and renewal at Georgian College to ensure quality 
assurance standards are maintained.  
 

Curriculum is defined in many ways—from the set of courses or experiences needed to complete an educational 
credential, through such particulars as the content of a specific discipline, to the broad college or program mission or 
purpose statement of what is important for students to learn as defined by a variety of government, industry and 
societal stakeholders.  The concept of curriculum at Georgian College encompasses elements that relate to: 
 

1. Assuring quality career education that assists individual development and enhances employability, through 
institutional acceptance of responsibility for relevancy, currency, standards, assessment, viability and accountability 
in programming. 

 
2. Enhancing opportunities for learning that meet the needs of a diverse student population, increasing opportunities 

for educational mobility, and for lifelong learning. 
 

3. Co-operating with our communities, including business and industry, social and other public agencies, and other 
educational institutions. 

 

Georgian College consistently provides quality educational experiences to a diverse student population.   

 

A multiplicity of programming addresses the learning needs of its students, prepares them to confidently and 
competently enter the workplace, and to participate as effective members of their communities, now and in the future. 
 

To foster students’ academic development in this challenging setting, Georgian College has adopted a curriculum model 
that promotes students’ active participation in their educational experience and augments their ability to meet their 
own career and personal ambitions and needs. 
 

Georgian College is committed to continuous quality improvement. As a publicly supported postsecondary education 
institution, the College has a special responsibility to deliver relevant programs of exceptional quality. The quality of our 
programs is dependent on systematic quality assurance processes for academic program development, review and 
renewal.  The program quality assurance policy frames the purpose, scope and rationale for curriculum, in accordance 
with the criteria established by the Ontario College quality Assurance Service (OCQAS) and the Postsecondary Education 
Quality Assessment Board (PEQAB).  This policy applies to all credit programs leading to a credential at Georgian College, 
including new and existing programs offered full-time, part-time, or conjointly with other postsecondary institutions. 
https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx 

 

  

https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx
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Our Principles of Education 

Our principles of education express the fundamental beliefs that guide our decisions and actions. As a community of 
educators dedicated to student success, we are guided by the following principles in all that we do. 

At Georgian we… 

 advance student access to market-relevant educational  opportunities by delivering high demand, career-oriented 

programs  

 focus on connecting the right students to the right programs at the right time in their lives 

 build on students’ prior learning and optimize student mobility and choice by offering multiple pathways into, 

through and beyond our college 

 believe students are best prepared for success in the real world through a combination of hands-on, applied, 

theoretical and work-integrated learning experiences 

 promote a caring, respectful and supportive learning environment that is individualized to each student and 

designed to develop the whole person 

 enrich the student experience through interdisciplinary learning opportunities 

 prepare students for global opportunities by internationalizing our curriculum 

 develop programs that meet the combined cultural aspirations and occupational needs of our students 

 deliver programs in innovative ways to allow anywhere, anytime learning opportunities 

 collaborate with business, industry, social agencies and other public organizations to ensure our curricula meets the 

changing needs of employers and society 

 enhance environmental literacy through our curricula and campus culture 

 build rich educational partnerships locally, provincially and abroad 

 challenge ourselves to live on the leading edge through constant research and integration of progressive practices in 

education design, delivery and administration 

 distinguish our graduates with the entrepreneurial skills they will need for success in the 21st century 

https://my.georgiancollege.ca/AcademicPlan/Pages/default.aspx 

  

https://my.georgiancollege.ca/AcademicPlan/Pages/default.aspx
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General Curriculum Planning Timelines 

A list of the programs each college offers is published annually by the Ontario College Application Service (OCAS). 
Specific pieces of program and course information must be identified and approved to meet the Ontario college system 
and Georgian deadlines.  Programs must have all documents completed 16 months prior to September of the academic 
year of the first intake.  This ensures meeting prospective student application deadlines required by OCAS.    
For specific Georgian College deadlines please refer to the academic planning timelines at 

http://my.georgiancollege.ca/Calendars/Pages/academic-planning-timelines.aspx 

 

RATIONALE 

Accurate, consistent, timely information is needed to: 

 attract students to the college, through: 
o high school visits 
o college open houses 
o employers 
o the program guide 
o Georgian’s website 
o promotion on the OCAS website 

 establish tuition and program ancillary fees 

 register students 

 schedule classes and assign space 

 enable students to plan their educational path to graduation 

 allow students to select their courses by semester 

 determine graduation eligibility 

 

 

 

 

 

http://my.georgiancollege.ca/Calendars/Pages/academic-planning-timelines.aspx
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Rationale for New Program Development 

A new program is developed to meet student, community social and labour needs, and to complement the strategic 
direction of the college (i.e. Strategic Plan, Strategic Mandate Agreement, Academic Plan, Strategic Enrolment 
Management Plan) and government initiatives.  A new program must meet the curriculum standards of Georgian 
College, the Credential Validation Services (CVS) and Ministry of Training Colleges and Universities (MTCU). 
http://caat.edu.gov.on.ca/Documents/Programs_Current/English/FrameworkforPrograms.pdf 

 
Principles for New Program Development 

New program development draws significantly on college resources.  Approval for the project is required.  Academic 
viability and sustainability, and delivery feasibility must be assessed initially. 
 
Assembling a Program Advisory/Development Steering Committee provides ongoing input from champions and 
stakeholders on development strategies and curriculum content. 
 
Project development time is dependent on the scope of the development activity, and the availability of resources.  A 
range of three months to two years would not be uncommon. 
 
Exploration of the feasibility of the program proposal utilizes the skills resident in a number of areas of the college, and 
the support from individuals and bodies external to the college. Resources available may include: 
 

 Georgian College Strategic Plan 

 Centre for Teaching, Learning and Academic Excellence 

 Program Advisory Committees 

 Institutional Research and Organizational Effectiveness 

 Financial Planning 

 Ministry Standards 

 Office of the Registrar 

 Marketing and Communications 

 Library 

 Degree Development Office 

 Environmental Scans 

 Survey Tools 

Please Note:  New programs are subjected to rigorous scrutiny at various stages in their development, and must meet 
college curriculum timelines.  
 

 

 

 

http://caat.edu.gov.on.ca/Documents/Programs_Current/English/FrameworkforPrograms.pdf
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Team Development  
The curriculum development team will be made up of academic experts to work 
collaboratively to develop a new program.   Some team members may be industry 
experts if internal expertise does not exist.  An essential member of this team is a 
faculty from The Centre for Teaching, Learning and Academic Excellence who will guide 
and support the development.    
 

 

 
Industry Advisors 
This is a group of industry professionals that are willing to provide subject matter 
expertise knowledge of the employment landscape and potential graduate academic 
pathways to the development team.  This ensures the new program is current and 
relevant to future employment and academic pathways. This committee generally 
becomes the Program Advisory Committee once consent is obtained. 

 

Statement of Interest 
The Statement of Interest is the first step to approval of program development and is 
part of the Business Case.  It is a high level document that demonstrates the requested 
new program supports the Academic Plan, Strategic Plan, Strategic Mandate Agreement 
and the vision of the department.  Additionally, it must meet social and labour market 
needs necessary to provide employment to students upon graduation.  The Business 
Case template can be found on the intranet using the link below: 
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
 

 

Research and Evidence-Based Decisions 
The team will be required to conduct primary and/or secondary market research to 
validate the sustainability of the intended new program.  Once the Statement of 
Interest has been approved, Institutional Research will provide additional data for 
analysis.  This research is intended to determine if the program can be launched and 
sustained at Georgian.   
Evidence-based decision-making requires a systematic and rational approach to 
researching and analyzing available evidence to inform the program renewal process.  
Using an evidence-based approach to program renewal can provide the following 
advantages:  

 helps to ensure that curriculum is responding to the real needs of the students, 
community, and employers.   

 highlights the urgency of an issue or problem which requires immediate 
attention. This is important in securing funding and resources. 

 reduces duplication and redundancy which may otherwise be directed into 
ineffective programs. 

 ensures that decisions are made in a way that is consistent with our democratic 
and political processes which are characterized by transparency and 
accountability. 

 
 
 
Useful Resources 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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Canadian Institutes of Health Research. This website offers learning modules that use 
scenarios to help understand the components of evidence-informed decision-making.  
http://www.cihr-irsc.gc.ca/e/45245.html 

 

 
Business Case 
This portion of the process is intended to acquire all of the internal support necessary 
to develop and launch a new program.  The business case will outline the program 
overview, length, credential, description and suggested delivery options.  Other 
considerations will be program alignment with institutional priorities, pathways, 
employment opportunities for graduates, and specific resources required.  Signatures 
from all academic and service areas are required and the Dean/Associate Dean must 
work with Financial Planning to complete a program costing.   
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 

 

 

 
Project Management 
Project management requires planning, organizing, and motivating the team to achieve 
the project goals.  Program development is a project with a defined beginning and end 
that is outside the usual daily activities of faculty.  It is important to identify and 
document the different tasks required, who is responsible and accountable, who should 
be consulted and when and how information will be shared.   This will ensure deadlines 
and approvals are obtained in a timely manner. 
 
Some considerations would be: 
  
• Internal approval dates 
• Faculty work schedules 
• Other programs with shared curriculum 
• Co-op  
• Registrar’s Office 
• Administration 
• Faculty (full-time and part-time) 
• Students and graduates 
• Program Advisory Committees 
• Industry stakeholders 

 

 
Program Standards 
Program Standards have been established by the Ministry of Training, Colleges and 
Universities for many of the programs in the College system, based on achievement of 
vocational and essential employability learning outcomes and general education goals.  
The vocational and essential employability skills components of program standards are 
expressed in terms of learning outcomes.  For emerging program fields, the college may 
have the opportunity to “set the standard”. Programs are expected to minimally meet 
the Program Standards but may find they exceed the expected level.  Programs may 
also have more program learning outcomes (PLO’s) than the Ministry lays out and 
should explore opportunities to embed entrepreneurship and/or social 
entrepreneurship, and environmental learning outcomes.  Program Standards 
documents are available at the Ontario government postsecondary education website: 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/index.html 

http://www.cihr-irsc.gc.ca/e/45245.html
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/index.html
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Program Description 
A program description should be a concise, general description of the program which 
can broadly include content/goals of the course. The description is written as an official 
description but also targeted to students interested in taking the program.  The 
statement should be general enough to allow for flexibility over time but specific 
enough to reflect content and outcomes. The description should reflect what students 
will experience in the program (i.e. experiential learning, course topics) and not what 
the learner will do. Marketing language and statements should be avoided.   
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
 
Program Learning Outcomes 
Program vocational learning outcomes (PLO) represent culminating demonstrations of 
learning and achievement by graduates. PLOs should describe what a student will know 
(cognitive), do (psychomotor), and feel/model (affective) by the end of the program or 
course of study.  These are broad statements that describe and measure what a student 
should possess upon the completion of the entire program (Harden, 2002).  In addition, 
learning outcomes are interrelated and cannot be viewed in isolation of one another. As 
such, they should be viewed as a comprehensive whole. They describe performances 
that demonstrate that significant integrated learning by graduates of the program has 
been achieved and verified. 
 

 

 
Essential Employability Skills 
Essential Employability Skills (EES) are those skills, attitudes and behaviours needed in 
nearly every workplace at a variety of complexities and are essential to getting a job 
and staying in the workplace.  Essential employability skills are identified by employers 
as critical for successful employees as ESS compliment the learned vocational 
outcomes.  Several skills that are considered critical include: communicating, managing 
information, working with others, problem-solving, learning continuously 
(www.conferenceboard.ca; Essential Skills Ontario, 2014). Programs are expected to 
integrate essential employability skills into their curriculum and thread them through 
vocational and communication courses. 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
 
Useful Resources 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
A Quick Guide to Writing Learning Objectives. Don Clark. 
http://www.nwlink.com/~donclark/hrd/templates/objectivetool.html 
Stiehl, R. & Lewchuk, L. (2002). The outcomes primer: Reconstructing the college 
curriculum. Richmond, BC: The Learning Organization. 
 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://www.conferenceboard.ca/
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html
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Curriculum Design 
Curriculum is the planned sequence of learning experiences that you intend your 
students to experience.  Correct sequencing of courses assists in developing a scaffold 
of foundational knowledge that students can grow from and acquire additional skills. It 
is also expected that senior courses have students delve deeper into subject areas, 
experience increased rigor and higher levels of Bloom’s taxonomy.  When designing 
curriculum, you are designing an “intellectual journey” for students and should include: 

 Clear purposes and goals 

 A rational sequence 

 Instructional methods 

 Instructional resources 

 Continuous quality assessment and improvement plans 

 Accessibility and inclusivity, i.e. that students with disabilities, and from all 
backgrounds, can participate in it with an equal chance of success  

 What philosophy of teaching and learning for adults underlies the program or 
programs in which this course is offered? 

 In which program type and at what level of study is this course offered? 

 What characteristics will the learners present? (e.g. prior knowledge and skills, 
language skills, learning styles, motivations) 

 What topics and sub-topics will this course address? 

 How will the topics be organized (building blocks, sequenced to promote 
learner success)? 

 Is each of the course topics covered by at least one of the learning outcomes? 

 What will students know and be able to do when they have successfully 
completed the course? (i.e. What will be the learning outcomes?) 

 What minimum competencies will have been achieved? 

 What types of evaluation will be used to assess learning in this course? 

 Does Georgian College offer other courses that would give students equivalent 
credit in meeting program graduation requirements? (Note: At minimum, an 
existing course that is being replaced will likely qualify). 

 
Useful Resources 
Lattuca, L. & Stark, J. (2009) Shaping the college curriculum: Academic plans in context. 
San Francisco: Jossey-Bass. 
The National Academy for Academic Leadership: Designing a College Curriculum 
(Gardiner, 2000) http://www.thenationalacademy.org/readings/designing.html 
Western (Ontario) Guide to Curriculum Review (McNay, 2009  
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf 
University of Michigan: Centre for Research on Learning and Teaching 
http://www.crlt.umich.edu/assessment/curriculumdesign 
 

http://www.thenationalacademy.org/readings/designing.html
http://www.thenationalacademy.org/readings/designing.html
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.crlt.umich.edu/assessment/curriculumdesign
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Curriculum Map 
Curriculum mapping helps faculty to conceptualize the “big picture” in the sequence of 
courses learning concepts and how the pieces of the curriculum integrate together. A 
curriculum map can also help identify gaps in the intended learning and help re-think 
course sequencing.   
 
Useful Resources 
http://www.gototheexchange.ca/index.php/curriculum-mapping/purposes 
Bath, D. Smith, C., Stein, S. and Swann, R. 2004 Beyond mapping and embedding 
graduate attributes: bring together quality assurance and action learning to create a 
validated and living curriculum. Higher Education Research and Development 23(3): 
313-328. 
Banta, T. W. and Blaich, C. (2011) Closing the Assessment Loop. Change: The Magazine 
of Higher Learning 43: 1, 22-27. 
Curriculum Mapping in Higher Education: A Vehicle for Collaboration, University of 
Hawaii at Manoa: http://manoa.hawaii.edu/assessment/howto/mapping.htm. 
Kopera-Frye, K., Mahaffy, J., and Svare, G.M. 2008. The map to curriculum alignment 
and improvement. Collected Essays on Teaching and Learning 1: 8-14. 
Uchiyama, K.P. and Radin, J.L. 2009. Curriculum mapping in higher education: a vehicle 
for collaboration. Innovative Higher Education 33: 271-280. 
Willet, T.G. 2008. Current status of curriculum mapping in Canada and the UK. Medical 
Education 42:786-793. 
 

 

http://www.gototheexchange.ca/index.php/curriculum-mapping/purposes
http://manoa.hawaii.edu/assessment/howto/mapping.htm
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Understanding the Stages and Steps in Creating a New Program  

STAGE 1:  STATEMENT OF INTEREST AND PROGRAM DEMAND RESEARCH ANALYSIS 
“What new programs are in demand and worthy of exploring?” 

STEPS TIME FRAME COMMENTS FORMS 

1.1 Present preliminary 
Statement of Interest 
(SOI) for new program 
idea (based on current 
SMA list) to VPA and ALT 

October The SOI is the first step in new program development.  
It is a high level document that demonstrates the 
rationale for the program. It provides a brief overview 
of the benefits of adding this program to Georgian’s 
offerings.  Include overall goals of program, fit with 
current program mix, future plans, alignment with the 
Strategic Plan, Academic Plan, Strategic Mandate 
Agreement and/or Strategic Enrolment Management 
Plan. 
 
Additional research that supports the program 
 
Describe the target student  profile, employment 
opportunities, industry partnerships 
 
How will this program be designed for part-time 
students?  Provide opportunities for experiential 
learning?  Attract International students? Offer 
pathways?  Optimize curriculum?   
 
What are the Provincial Program Standards? 
 
Describe any anticipated 
space/equipment/technology requirements 
 
Develop a critical path 

Contained within 
the Business Case 
Template at the 
link below: 
http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
 

1.2 Submit all SOIs to 
Institutional Research for 
analysis 

Oct-Nov   

1.3 IR completes program 
demand research 
analyses 

Oct-Nov   

1.4 Dean presents final SOIs 
to ALT for approval  

Nov 
 

  

1.5 VPA shares prioritized 
SOIs with Academic 
Council for information  

Nov   

1.6 VPA submits SOIs to SLT 
for approval to proceed 
to Stage 2 

Nov   

 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STAGE 2:  PROGRAM DESIGN AND PRELIMINARY COSTING 
“What is required to deliver high quality programs? Do we have the capacity?   What will be the ROI?” 

STEPS TIME FRAME COMMENTS FORMS 
2.1 Faculty champion moves 

to development phase 
Nov-Jan Select program developer and resource team for 

expertise with development strategies and program 
learning goals and content (may include future 
program faculty, curriculum coach, instructional 
designer, subject matter experts, service area 
members, student, external experts); consult with 
others on a need to know basis, e.g. Centre for 
Teaching, Learning and Academic Excellence; 
Registrar’s Office; Library Commons; IT; etc. 
 
Develop a work plan:  activities, resources, and 
timelines. 
 
Contact VPA Office for list of meeting dates 

 

2.2 Engage industry advisors 
and program 
development team 

Nov-Jan Strike Development Steering Committee for guidance 
in development of business case and subsequent 
planning; include champions, faculty and industry 
stakeholders 

 

2.3 Develop proposed 
Program Outline, 
Program Map and 
Program Tracking Sheet 

Nov-Jan This will be a proposed outline that will guide the 
preliminary budgets.  The finalized program outline, 
map and tracking sheet will be approved by January 
 
At a high level, identify who the potential learners will 
be, which type of program will best serve their needs, 
and what delivery mode is most suitable?  What 
characteristics best describe the learners? What prior 
learning, skills and abilities, might they possess?  
Where and how do they usually obtain their 
postsecondary education? 
 
Does Georgian College offer other courses that would 
give students equivalent credit in meeting program 
graduation requirements? (Note: At minimum, an 
existing course that is being replaced will likely 
qualify). 
 
Develop the program learning outcomes:  What will 
students be doing to demonstrate their 
achievements? Demonstrate their learning? Are these 
outcomes attainable and measurable? Demonstrate 
learning outcomes are met through a mapping 
process.   
 
Determine curriculum structure to support a business 
case: 
• total number of program hours  
• number and length of semesters 
• number of courses per semester 
• course hours 
• course delivery modes 

Proposed Program 
outline 
Proposed Program 
tracking 
http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
Proposed Program 
map (use the CVS 
application form – 
appendix 1 – forms 
1 and 2) 
http://ocqas.org/?p
age_id=9168 
 
 
 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://ocqas.org/?page_id=9168
http://ocqas.org/?page_id=9168
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STAGE 2:  PROGRAM DESIGN AND PRELIMINARY COSTING 
“What is required to deliver high quality programs? Do we have the capacity?   What will be the ROI?” 

STEPS TIME FRAME COMMENTS FORMS 
• experiential learning  
 
Document any external requirements, such as 
professional credential and provide rationale for non-
standard design if applicable 
 
Consult with Registrar’s Office; the structure of a 
program may impact funding, student fees, academic 
space and scheduling 
 
Consult with the Centre for Teaching, Learning and 
Academic Excellence for curriculum coaching, 
instructional design and resources 

2.4 Consult with General 
Education and 
Communications 
Coordinators 

Nov-Jan While general education and essential employability 
skills are distinct program components, it is also 
important to recognize and link between them and 
provide a relevant context for students within the 
program. 

General Education 
Handbook 
Communications 
Handbook 
http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

2.5 Consult with Associate 
Registrar, Admissions  

Nov-Jan   

2.6 Develop preliminary 
program costing in 
consultation with 
Finance 

Nov-Jan Dean/Associate Dean constructs program costing for 
new program with Financial Planning including 
program development costs, start-up costs, projected 
program delivery costings, (including specialized 
space, specialized IT requirements, capital and 
specialized equipment) promotion and marketing, 
projected staffing plan, equipment, Library Commons 
and other learning resource requirements. It also 
includes a ROI (return on investment) analysis. Use 
the internal college resources and assistance of 
Financial Planning Administration. 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

2.7 Present Program Outline, 
Map and Tracking Sheet 
to Macro Curriculum 
Committee for approval 

Nov-Jan   

Pause! If curriculum development suggests that initial determination of curriculum structure, program hours, and delivery 
strategies need to be amended, the Dean/Associate Dean must be consulted (any change to delivery costs requires a 
reassessment); may require interim consultation with Registrar’s Office, Macro Curriculum Committee, Academic Council and 
Vice President Academic before Program Map and Program development continues. 

 

STAGE 3:  CONSULTATION AND APPROVAL PROCESS 
“Are these proposed programs aligned with our strategic direction?  Should we invest?” 

STEPS TIME FRAME COMMENTS FORMS 
3.1 Submit Stage 2 Program 

Design and Program 
Nov-Jan  Program Outline 

Program Map 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STAGE 3:  CONSULTATION AND APPROVAL PROCESS 
“Are these proposed programs aligned with our strategic direction?  Should we invest?” 

STEPS TIME FRAME COMMENTS FORMS 
Costing to VPA Office 
who will schedule sign-
off meeting with internal 
stakeholders   

Program Tracking 
Preliminary 
Program Costing 

3.2 Present Program Outline, 
Map and Tracking Sheet 
to Academic Council Co-
Chairs for review 

January   

3.3 Present Program Outline, 
Map and Tracking Sheet 
to Academic Council for 
approval 

January   

3.4 Present Business Case to 
ALT at a dedicated 
meeting for approval 

February   

3.5 Prepare and submit CVS 
Application to VPA Office 

March   

3.6 VPA submits CVS 
Application to OCQAS 

March   

3.7 VPA submits Business 
Case and Program 
Costing to Finance and 
VP Corporate Services for 
approval 

March   

3.8 VPA presents complete 
Business Case to SLT for 
approval 

March All programs must be approved by SLT before moving 
to CVS and Board. 

 

3.9 VPA presents complete 
Business Case to BoG for 
approval 

March Must receive CVS Validation before a program is 
presented to the Board of Governors. 

 

3.10  Prepare and submit 
MTCU request for 
funding application to 
VPA Office 

April   

3.11 VPA submits funding 
application to Registrar 
for review 

April   

3.12 Registrar submits funding 
application to President 
for signature 

April   

3.13 VPA submits signed   
funding application to MTCU 

April   

3.14Await MTCU funding 
approval 
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STAGE 4:  MARKETING CYCLE 
“How will we generate demand for these programs?   How will we deliver?” 

STEPS TIMEFRAME COMMENTS FORMS 
4.1 Registrar submits 

Program Outline to 
Marketing for Program 
Guide 

May   

4.2 Registrar loads program 
into OCAS 

June   

 

 

STAGE 5:  CURRICULUM DEVELOPMENT                                                                  
“How will we deliver?” 

STEPS TIMEFRAME COMMENTS FORMS 
5.1 Identify and SWF 

curriculum development 
team 

Mar-Apr   

5.2 Form curriculum 
development team 

Mar-Mar Establish communication links with areas responsible 
for various aspects of implementation; monitor 
progress.  For example: Coop, Library Services, 
Communications, General Education 

 

5.3 Develop curriculum and 
learning design 

Jun-Mar Develop a program map; design an effective sequence 
of learning activities and experiences; determine the 
progression and relationship of vocational and generic 
workplace knowledge and skill instruction 
(communication, mathematical, technological, 
interpersonal, and critical thinking); reflect an 
appropriate increase in complexity of knowledge, skill 
and abilities; consider questions of accessibility and 
opportunities for transferability, and for student 
choice, where appropriate 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
 

5.4 Submit SEM 1 course 
outlines to Macro 
Curriculum Committee 
for approval 

Jun-Mar   

5.5 Submit SEM 1 course 
outlines to Registrar’s 
Office for 
implementation into 
Banner 

April   

LAUNCH PROGRAM  September 
5.6 Submit remaining course 

outlines to Registrar’s 
Office in accordance with 
academic timelines 

   

5.7 Submit one year annual 
report for program  

1 year after 
launch date 

 http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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Rationale for Program Renewal 

The key objectives of Program Renewal are: 

 To help program teams evaluate program curriculum, effectiveness and sustainability, and  

 To provide an opportunity for planning for the future.  

Periodic review and program renewal seek to address the following questions: 

 Is the demand (both student and employment) sustainable? 

 Is the level of satisfaction in meeting student and workplace needs acceptable? 

 Is the program effectively responding to external needs and challenges? 

 Are resources (learning, human and physical) necessary for the program available? 

 Is the program congruent with the strategic direction of the college? 

 Are students learning what we intend they learn? 

https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx 

 

Principles for Program Renewal 

Revisions resulting from periodic program renewal should: 

1. Be undertaken in an open, inclusive, and collaborative fashion, including input from internal and external 
stakeholders (such as students, faculty, graduates, employers, and advisory groups). 

2. Review existing curricular offerings (such as the program structure, delivery methods, and other curricular matters 
used in assisting students to meet the requirements of the program standard) to see how effectively and efficiently 
they are meeting objectives/learning outcomes. 

3. Occur for each program at least every five years. The Vice President Academic office and the Centre for Teaching, 
Learning and Academic Excellence prepare a five-year schedule of renewal.  Renewal can also be initiated by large 
program standard changes by the MTCU. 

4. Reflect the goal of improving standards and quality within Georgian College programs to provide the best level of 
satisfaction and service for students, employers and the community. 

5. Be supported by institutional processes for monitoring, reviewing and enhancing the academic quality and standards 
of Georgian College programs. 

6. Consider trends in the changing workplace and the social environment of the community to ensure currency and 
relevance in programs. 

7. Identify aspects of the curriculum and learning experiences critical to the success of the students and the 
satisfaction of employers and the community. 

8. Provide a means to measure performance against quality standards. 

9. Validate the quality of the program as an element of accountability to students, the public, employers and external 
bodies. 

10. Integrate with accreditation requirements. 

11. At least one student cohort should have moved through the program before moderate or significant revisions occur; 
however, minor adjustments may be required in a new program through the first cycle of delivery. 

 

https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx
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Team Building 
In the program renewal process, a team is assigned by the Dean to ensure the success of 
the project.  No one person can effectively renew the curriculum; it requires the efforts of 
differently skilled people.  While developing a vision, a curriculum philosophy and program 
learning outcomes are essential to program renewal.  It is important to transparently work 
on identifying and developing at team.  According to Lencioni (2002) teams fail for a 
variety of reasons: people don’t trust each other, they are afraid of conflict within the 
team, they aren’t committed, and they aren’t held accountable for individual and team 
results. It’s easy to think that teamwork is natural, that people instinctively have the 
interpersonal skills to work together. Effective teams recognize the significant and 
continuous effort required to overcome cultural and organizational pressures working 
against their team effectiveness. 
Examples of team members…. 

 Coordinator 

 Full-time faculty 

 Part-time faculty 

 Technicians 

 Technologist 

Useful Resources 
Lencioni,P. (2002) The Five Dysfunctions of a Team. Jossey-Bass. 
 

 

 
Project Management 
Project management requires planning, organizing, and motivating the team to achieve the 
project goals.  Program renewal is a temporary project with a defined beginning and end 
that are outside the usual daily activities of faculty.  It is important to identify and 
document the different tasks required, who is responsible and accountable, who should be 
consulted and when and how information will be shared.    
 
Some considerations would be: 
  
• Internal approval dates 
• Faculty work schedules 
• Other programs with shared curriculum 
• Co-op  
• Registrar’s Office 
• Administration 
• Faculty (full-time and part-time) 
• Students and graduates 
• Program Advisory Committees 
• Industry stakeholders 
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Communication Strategies 
Identifying the team’s communication strategy is important and should be agreed upon at 
the beginning of the project.  The team should agree upon which tools they will use (i.e. 
SharePoint, email, face to face, etc.) and the frequency of communications and meetings. 
 

 

Program Description 
A program description should be a concise, general description of the program which can 
broadly include content/goals of the course. The description is written as an official 
description but also targeted to students interested in taking the program.  The statement 
should be general enough to allow for flexibility over time but specific enough to reflect 
content and outcomes. The description should reflect what students will experience in the 
program (i.e. experiential learning, course topics) and not what the learner will do.  
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
Program Learning Outcomes 
Program learning outcomes (PLO) represent culminating demonstrations of learning and 
achievement by graduates. PLOs should describe what a student will know (cognitive), do 
(psychomotor), and feel/model (affective) by the end of the program or course of study.  
These are broad statements that describe and measure what a student should possess 
upon the completion of the entire program (Harden, 2002).  In addition, learning outcomes 
are interrelated and cannot be viewed in isolation of one another. As such, they should be 
viewed as a comprehensive whole. They describe performances that demonstrate that 
significant integrated learning by graduates of the program have been achieved and 
verified. 
Useful Resources 
Writing Instructional Objectives. Kathy Waller. 
http://www.naacls.org/docs/announcement/writing-objectives.pdf 
Developing Clear Learning Outcomes and Objectives. The Learning Manager. 
http://www.thelearningmanager.com/pubdownloads/developing_clear_learning_outcom
es_and_objectives.pdf 
 

 

Essential Employability Skills 
Essential Employability Skills (EES) are those skills, attitudes and behaviours needed in 
nearly every workplace at a variety of complexities and are essential to getting a job and 
staying in the workplace.  Essential employability skills are identified by employers as 
critical for successful employees as ESS compliment the learned vocational outcomes.  
Several skills that are considered critical include: communicating, managing information, 
working with others, problem-solving, learning continuously (www.conferenceboard.ca; 
Essential Skills Ontario, 2014). Programs are expected to integrate essential employability 
skills into their curriculum and thread them through vocational and communication 
courses. http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
Useful Resources 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
Stiehl, R. & Lewchuk, L. (2002). The outcomes primer: Reconstructing the college 
curriculum. Richmond, BC: The Learning Organization 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://www.naacls.org/docs/announcement/writing-objectives.pdf
http://www.thelearningmanager.com/pubdownloads/developing_clear_learning_outcomes_and_objectives.pdf
http://www.thelearningmanager.com/pubdownloads/developing_clear_learning_outcomes_and_objectives.pdf
http://www.conferenceboard.ca/
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html
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Program Standards 
Program Standards have been established by the Ministry of Training, Colleges and 
Universities for many of the programs in the College system, based on achievement of 
vocational and essential employability learning outcomes and general education goals.  
The vocational and essential employability skills components of program standards are 
expressed in terms of learning outcomes.  For emerging program fields, the college may 
have the opportunity to “set the standard”. Programs are expected to minimally meet the 
Program Standards but may find they exceed the expected level.  Programs may also have 
more program learning outcomes (PLO’s) than the Ministry lays out and should explore 
opportunities to embed entrepreneurship and/or social entrepreneurship, and 
environmental learning outcomes.  Program Standards documents are available at the 
Ontario government postsecondary education website: 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/index.html 
 

 

 
Curriculum Design 
Curriculum is the planned sequence of learning experiences that you intend your students 
to experience.  Correct sequencing of courses assist in developing a scaffold of 
foundational knowledge that students can grow from and acquire additional skills. It is also 
expected that senior courses have students delve deeper into subject areas, experience 
increased rigor and higher levels of Bloom’s taxonomy.  When designing curriculum, you 
are designing an “intellectual journey” for students and should include: 

 Clear purposes and goals 

 A rational sequence 

 Instructional methods 

 Instructional resources 

 Continuous quality assessment and improvement plans 

 Accessibility and inclusivity, i.e. that students with disabilities, and from all 
backgrounds, can participate in it with an equal chance of success  

 What philosophy of teaching and learning for adults underlies the program or 
programs in which this course is offered? 

 In which program type and at what level of study is this course offered? 

 What characteristics will the learners present? (e.g. prior knowledge and skills, 
language skills, learning styles, motivations) 

 What topics and sub-topics will this course address? 

 How will the topics be organized (building blocks, sequenced to promote learner 
success) 

 Is each of the course topics covered by at least one of the learning outcomes? 

 What will students know and be able to do when they have successfully completed 
the course? (i.e. What will be the learning outcomes?) 

 What minimum competencies will have been achieved? 

 What types of evaluation will be used to assess learning in this course? 

 Does Georgian College offer other courses that would give students equivalent 
credit in meeting program graduation requirements? (Note: At minimum, an 
existing course that is being replaced will likely qualify). 

http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/index.html


 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

29 

Useful Resources 
Lattuca, L. & Stark, J. (2009) Shaping the college curriculum: Academic plans in context. San 
Francisco: Jossey-Bass. 
The National Academy for Academic Leadership: Designing a College Curriculum (Gardiner, 
2000) http://www.thenationalacademy.org/readings/designing.html 
Western (Ontario) Guide to Curriculum Review (McNay, 2009  
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf 
University of Michigan: Centre for Research on Learning and Teaching 
http://www.crlt.umich.edu/assessment/curriculumdesign 
 

 

 
Curriculum Map 
Curriculum mapping helps faculty to conceptualize the “big picture” in the sequence of 
courses, learning concepts and how the pieces of the curriculum integrate together. A 
curriculum map can also help identify gaps in the intended learning and help re-think 
course sequencing.   
 
Useful Resources 
http://www.gototheexchange.ca/index.php/curriculum-mapping/purposes 
Bath, D. Smith, C., Stein, S. and Swann, R. 2004 Beyond mapping and embedding graduate 
attributes: bring together quality assurance and action learning to create a validated and 
living curriculum. Higher Education Research and Development 23(3): 313-328. 
Banta, T. W. and Blaich, C. (2011) Closing the Assessment Loop. Change: The Magazine of 
Higher Learning 43: 1, 22-27. 
Curriculum Mapping in Higher Education: A Vehicle for Collaboration, University of Hawaii 
at Manoa: http://manoa.hawaii.edu/assessment/howto/mapping.htm. 
Kopera-Frye, K., Mahaffy, J., and Svare, G.M. 2008. The map to curriculum alignment and 
improvement. Collected Essays on Teaching and Learning 1: 8-14. 
Uchiyama, K.P. and Radin, J.L. 2009. Curriculum mapping in higher education: a vehicle for 
collaboration. Innovative Higher Education 33: 271-280. 
Willet, T.G. 2008. Current status of curriculum mapping in Canada and the UK. Medical 
Education 42:786-793. 
 

 

Research and Evidence-Based Decisions 
The team will be required to conduct primary and/or secondary market research to 
validate the sustainability of the intended new program.  Additionally, once the Statement 
of Interest has been approved, Institutional Research will provide additional data for 
analysis.  This research is intended to determine if the program can be launched and 
sustained at Georgian.   
 
Evidence-based decision-making requires a systematic and rational approach to 
researching and analyzing available evidence to inform the program renewal process.  
Using an evidence-based approach to program renewal can provide the following 
advantages:  

 helps to ensure that curriculum is responding to the real needs of the students, 
community, and employers.   

http://www.thenationalacademy.org/readings/designing.html
http://www.thenationalacademy.org/readings/designing.html
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.crlt.umich.edu/assessment/curriculumdesign
http://www.gototheexchange.ca/index.php/curriculum-mapping/purposes
http://manoa.hawaii.edu/assessment/howto/mapping.htm
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 highlights the urgency of an issue or problem which requires immediate attention. 
This is important in securing funding and resources. 

 reduces duplication and redundancy which may otherwise be directed into 
ineffective programs. 

 ensures that decisions are made in a way that is consistent with our democratic 
and political processes which are characterized by transparency and 
accountability. 

 
Useful Resources 
Canadian Institutes of Health Research. This website offers learning modules that use 
scenarios to help understand the components of evidence-informed decision-making.  
http://www.cihr-irsc.gc.ca/e/45245.html 
 

 

 
Program Advisory Committee 
Georgian College benefits from the advice of over 50 program and community advisory 
committees as well as special interest advisory committees. Program Advisory Committees 
provide advice for program renewal to ensure the program is current and relevant while 
the overall vision is maintained and nurtured.  Membership of each advisory committee 
should represent all constituent groups related to the respective industry, community 
and/or specific initiative being served by that committee. Members with academic links 
from local high schools and/or university partners as well as our alumni and student 
representatives add value to the committee membership.  
 
 

 
  

 

http://www.cihr-irsc.gc.ca/e/45245.html
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Program Renewal Process 

 

 

 

  

STAGE 1:  ADMINISTRATION                

STEPS TIMERAME COMMENTS FORMS 

1.1 Programs 
identified for 
renewal by VPAs 
office 

Jan-Feb Programs are reviewed regularly as per 
Georgian’s QA program review procedure.  
Changes to the planned cycle may be occur 
to align with external accreditation and 
MTCU program standards updates 

 

1.2 Identify and SWF 
curriculum 
development 
team 

Feb-Mar   

1.3 Identify Lead March   

1.4 Institutional 
Research 
prepares research 

Feb-Mar Report sent to leads from Institutional 
research department.   Contact curriculum 
developer for coaching through the process 

 

1.5 Program assistant 
gathers current 
program 
documents  

Feb-Mar   

1.6 Identify Program 
Renewal team  

Mar   

1.7 PROGRAM 
RENEWAL 
INSTITUTE 

Apr-May Intensive workshop  
All program team members to attend 
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STAGE 2:  VISIONING/SWOT/CURRICULUM DESIGN 

STEPS TIMEFRAME COMMENTS FORMS 

2.1 Meet with 
Program Advisory 
Committee 

Feb-Apr Ensure appropriate industry stakeholders are 
represented  
 

 

2.2 Complete SWOT 
Analysis and 
Visioning 

Apr-May Using evidence, identify trends and issues for 
the program 

 

2.3  Prepare     
curriculum 
mapping  

Apr-Jun Identify gaps in current learning outcomes 
• pre-req’s/co-req’s 
• equivalencies 
• consider pathways 

 

2.4 Consult with 
Communications 
and General 
Education 

Apr-Jun Ensure consistency with curriculum and 
regulations 

 

2.5 Complete             
       curriculum design 

May-Aug This process should take a significant amount of 
time. 
Contact curriculum developer for coaching 
through the process 

Program Outline Style Guide 
Program Outline 
http://my.georgiancollege.c
a/Forms/Pages/curriculum-
forms.aspx 
 

2.6 Consult with 
Associate 
Registrar, 
Admissions 

May-Aug   

2.7 Prepare program 
documents 

June-Aug Program Renewal Report includes the evidence 
to support recommended changes 

Program Renewal Report 
Proposed Program outline 
Proposed Program map 
Proposed Program tracking 
http://my.georgiancollege.c
a/Forms/Pages/curriculum-
forms.aspx 
 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STAGE 3:  CONSULTATION AND APPROVAL PROCESS                                        

STEPS TIMEFRAME COMMENTS FORMS 

3.1 Program Advisory 
Committee 
approval 

September Arranged with program area, PAC members, 
including students and graduates should be 
consulted and included in the program 
review process. 

Proposed Program outline 
Proposed Program map 
Proposed Program 
tracking 
http://my.georgiancolleg
e.ca/Forms/Pages/curricu
lum-forms.aspx 
 

3.2 Macro Curriculum 
Committee 
approval 

Sep-Oct  Proposed Program outline 
Proposed Program map 
Proposed Program 
tracking 

3.3 Academic Council 
Chairs’ Pre-
meeting review 

Sep-Oct This meeting is 2 weeks before Academic 
council meeting. 
Documents must be available 2 weeks prior 
to meeting for review. 
Dates Assigned by VPA’s office 

Proposed Program outline 
Proposed Program map 
Proposed Program 
tracking 
Proposed Program 
Renewal Report 

3.4 Academic Council 
approval 

Sep-Oct Documents must be available a minimum of 
1 week prior to meeting for Academic 
Council 
Dates Assigned by VPA’s office 

Proposed Program outline 
Proposed Program map 
Proposed Program 
tracking 
Proposed Program 
Renewal Report 

Implementation date 16 months from Academic Council approval 
January intake are 20 months from Academic 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STAGE 4:  MARKETING ADMISSION REQUIREMENTS                                        

STEPS TIMEFRAME COMMENTS FORMS 

4.1 Registrar submits 
Program Outline 
to Marketing for 
Program Guide 

June Note:  If admission requirements change – 
MUST BE APPROVED BY JUNE 

 

4.2 Registrar loads 
program into 
OCAS 

June   
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STAGE 5:  CURRICULUM DEVELOPMENT                                                                    

STEPS TIMEFRAME COMMENTS FORMS 

5.1 Form curriculum 
development 
team  

Oct-Mar   

5.2 Develop 
curriculum and 
learning design 

Oct-Mar •course learning outcomes 
•course content 
•evaluation methods 
•evaluation breakdown 
•a rational sequence 
•instructional methods 
•instructional resources 
 
Consider: 
Scaffolding of learning 
Student trajectory of development 
Integrated learning design 

 

5.3 Prepare Course 
Outlines 

Jan-March  Course outlines are due to the Office of the 
Registrar 4 months in advance of the term 
they will be offered as per the following 
schedule: 

 Summer changes are due December 23 

 Fall changes are due April 30 

 Winter changes are due August 31 

Proposed Course outlines: 
http://my.georgiancolleg
e.ca/Forms/Pages/curricu
lum-forms.aspx 
 
 

5.4 Macro Curriculum 
Committee 
Approval 

April  Proposed Course outlines: 
http://my.georgiancolleg
e.ca/Forms/Pages/curricu
lum-forms.aspx 
Bring to committee for 
context: 
•Approved Program 
Outline 
•Approved Program Map 

5.5 Syllabus 
development 

May-Aug   

LAUNCH NEW 
CURRICULUM   

September   

This process continues until all semesters are completed.  Program areas are encouraged to complete 
all course outlines at one time, if time permits.  Curriculum writing should be completed as a team. 
5.6 Submit annual report for renewed program one year from renewal date 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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Rationale for New Degree Program Development 

A new program is developed to meet student, community and employment needs, and to complement the strategic 
direction of the college (i.e. Strategic Plan, Strategic Mandate Agreement, Academic Plan, Strategic Enrolment 
Management Plan, and Major Capacity Expansion Initiative).  A new degree program must meet Ministry of Training, 
Colleges and Universities (MTCU) guidelines through the Postsecondary Education Quality Assessment Board’s 
(PEQAB) benchmarks and Georgian College’s curriculum standards. The MTCU limits both the number of degrees 
that can be conferred by a college, and the type of degrees that can be granted by colleges.   The number of 
Georgian College degrees the MTCU has given permission to grant is currently ten.  This does not include degrees 
that are conferred by our university partners. Colleges of Applied Arts and Technology (CAATs) are currently 
permitted to offer one type of degree:  an Honours Bachelor degree in an applied area of study.  The Ontario 
Qualifications Framework (http://www.tcu.gov.on.ca/eng/general/postsec/oqf.pdf) describes this degree and all 
other credentials granted by postsecondary institutions in Ontario.  
 

Principles for New Degree Program Development 

New programs must be appropriate to Georgian College’s mission, goals and strengths.  Ideas for degree programs 
are submitted directly to the Vice President, Academic and University Programming and approved by the Senior 
Leadership Team before moving forward.  Because new program development draws significantly on college 
resources, initial approval for the project is required from many college areas to assess academic viability, 
sustainability, and delivery feasibility. Since the number of degrees Georgian College is permitted to deliver is 
limited, most of the degree ideas that will move forward have already been approved.   
 
There are two general phases in new degree program development.  The first phase in the development process 
primarily involves the Georgian approval process and the second phase is the written application for consent from 
the MTCU. Degree programs will be shepherded through both phases by the Degree Development Office. 
 
In the first phase, the processes for New Program Development at Georgian are the same for degree development, 
and must meet college curriculum planning timelines http://my.georgiancollege.ca/Calendars/Pages/academic-
planning-timelines.aspx   Although Georgian College processes must be followed for approval, curriculum design for 
degrees is strongly guided by the PEQAB Standards and Benchmarks.  The PEQAB and MTCU processes are updated 
regularly.  The Degree Development Office will provide current template resources for applications support for the 
application process, the PEQAB Quality Assessment Panel site visit, and the Response to the panel’s report.  The 
Procedure for Review and Recommendation can be found in the Handbook for Ontario Colleges at   
http://www.peqab.ca/publications.html  
 
The process from idea to launch currently takes at least three years. The timelines for new degree development 
processes are variable. The duration of each step is determined by a number of factors including the Georgian 
academic cycle, PEQAB and MTCU processes. The table below offers a general indication of how long each step may 
take.  The Georgian College processes follow the same academic deadlines as other Georgian Programs.  The time to 
first intake will vary depending on the point in the academic cycle that MTCU consent is obtained.   
 

 

http://www.tcu.gov.on.ca/eng/general/postsec/oqf.pdf
http://my.georgiancollege.ca/Calendars/Pages/academic-planning-timelines.aspx
http://my.georgiancollege.ca/Calendars/Pages/academic-planning-timelines.aspx
http://www.peqab.ca/publications.html
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Approximate timeline for new degree development 

Approximate time in Months 

 

1-3 4-6 7-
9 

10-
12 

13-
15 

16-
18 

19-
20 

21-
24 

25-
27 

28-
30 

31-
33 

34-
36 

Idea to Application (Georgian driven) 

 Approval of Program Idea 

 Development of Business Case 

 Curriculum Development & Approval 

  

PEQAB and MTCU Process 

 Application for Ministerial Consent 

 Lead up to PEQAB site visit 

 Response to QAP report 

 
PEQAB Board Recommendation & 
MTCU Consent 
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Team Development  

The curriculum development team will be made up of likeminded academic experts 
to work collaboratively to develop a new program.   Some team members may be 
industry experts where internal expertise does not exist.  An essential member of 
this team is a lead from the Degree Development Office who will guide and support 
the development. 

 

 

 

Industry Advisors 

This is a group of industry professionals and academics from other institutions that 
are willing to provide subject matter expertise, knowledge of the employment 
landscape and potential graduate academic pathways to the development team.  
This ensures the new program is current and relevant to future employment and 
academic pathways. This committee generally becomes the Program Advisory 
Committee once consent is obtained.  

 

 

 

Research and Evidence-Based Decisions 

The team will be required to conduct primary and/or secondary market research to 
validate the sustainability of the intended new program for Georgian and to 
demonstrate both “Economic Need” and “Non-duplication of Programs” for the 
MTCU.   

Evidence-based decision-making requires a systematic and rational approach to 
researching and analyzing available evidence to inform new program development.  

Using an evidence-based approach to program development can provide the 
following advantages:  

 helps ensure that curriculum is responding to the present and anticipated needs 
of the students, community, and employers. Evidence may include an analysis 
of economic forecasts, job advertisements, surveys of employers,  evidence of 
student demand, and demonstration of the need for degree level graduates of a 
bachelor degree program in an applied area of study (e.g., from professional 
associations, regulatory and/or licensing bodies). 

 can highlight the urgency of an issue or problem which requires immediate 
attention. This is important in securing funding and resources. 

 a careful comparison of the program differentiating it from other existing 
similar programs avoids duplication and redundancy and provides evidence that 
the program meets a need not adequately addressed by other programs in 
colleges and universities 

 ensures that decisions are made in a way that is consistent with our democratic 
and political processes which are characterized by transparency and 
accountability. 
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Useful Resources 

Economic Need Standard and Non-Duplication of Programs Standard can be found 
on p. 33 of the 2014 PEQAB Handbook for Ontario Colleges in the Handbook for 
Ontario Colleges at   http://www.peqab.ca/publications.html  
Canadian Institutes of Health Research. This website offers learning modules that 
uses scenarios to help understand the components of evidence-informed decision-
making.  http://www.cihr-irsc.gc.ca/e/45245.html 

 

 

Business Case 

This portion of the process is intended to acquire all of the internal support 
necessary to develop and launch a new program.  Input from all academic and 
service areas is required and the Dean/Associate Dean must work with the Financial 
Department to complete a program costing.  The Business Case template can be 
found at: 
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
 

 

 
Project Management 
Project management requires planning, organizing, and motivating the team to 
achieve the project goals.  The Degree Development Office will help identify and 
document the different tasks required, who is responsible and accountable, who 
should be consulted and when and how information will be share.    
  
Some considerations include: 
  

• Internal approval dates 
• Faculty work schedules 
• Other programs with shared curriculum 
• Coop  
• Registrar’s office 
• Administration 
• Faculty- part time and full time 
• Students and graduates 
• Advisory committees 
• Industry stakeholders 

 

 

Program Standards 

Degree-level program standards are outlined in the Canadian Degree Qualifications 
Framework (http://www.caqc.gov.ab.ca/pdfs/CDQF-FINAL.pdf) and as part of the 
overall Ontario Qualifications Framework  
http://www.tcu.gov.on.ca/pepg/programs/oqf/oqf.pdf 
 

http://www.peqab.ca/publications.html
http://www.cihr-irsc.gc.ca/e/45245.html
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://www.caqc.gov.ab.ca/pdfs/CDQF-FINAL.pdf
http://www.tcu.gov.on.ca/pepg/programs/oqf/oqf.pdf
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Program Description 

A program description should be a concise, general description of the program 
which can broadly include content/goals of the course. The description is written as 
an official description but also targeted to students interested in taking the 
program.  The statement should be general enough to allow for flexibility over time 
but specific enough to reflect content and outcomes. The description should reflect 
what students will experience in the program (i.e. experiential learning, course 
topics, critical thinking, theory, communication) and not what the learner will do.  
https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
 
Program learning outcomes 
Program learning outcomes (PLO) represent culminating demonstrations of learning 
and achievement by graduates. PLO should describe what a student will know 
(cognitive) do (psychomotor), and feel/model (affective) by the end of the program 
or course of study.  These are broad statements that describe and measure what a 
student should possess upon the completion of the entire program (Harden, 2002).  
In addition, learning outcomes are interrelated and cannot be viewed in isolation of 
one another. As such, they should be viewed as a comprehensive whole. They 
describe performances that demonstrate that significant integrated learning by 
graduates of the program has been achieved and verified.  Program Learning 
Outcomes for degrees must keep in mind PEQAB’s Honours Bachelor Degree 
Standard in the following areas:  Depth and Breadth of Knowledge; Conceptual and 
Methodological Awareness/Research and Scholarship; Communication skills; 
Application of Knowledge; Professional Capacity/Autonomy and; Awareness of 
Limits of Knowledge. 
 

 

Essential Employability Skills 

Essential Employability Skills (EES) are those skills needed in nearly every workplace 
at a variety of complexities and are essential to getting a job and staying in the 
workplace.  Essential employability skills are identified by employers as critical for 
successful employees.  Several skills that are consider critical for degrees include: 
oral and written communication, critical thinking, supporting an argument, working 
with others, problem-solving and life-long learning inside and outside the core 
discipline. Programs are expected to integrate essential employability skills into 
their curriculum and thread them through vocational and communication courses.  
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
 

 

 

Curriculum Design 

Curriculum is the planned sequence of learning experiences that you intend your 
students to experience.  When designing curriculum, you are designing an 
“intellectual journey” for students and should include: 

 Clear purposes and goals 

 A rational sequence 

 Instructional methods 

https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html
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 Instructional resources 

 Continuous quality assessment and improvement plans 

 Be accessible and inclusive, i.e. that students with disabilities, and from all 
backgrounds, can participate in it with an equal chance of success.  What 
philosophy of teaching and learning for adults underlies the program or 
programs in which this course is offered? 

 In which program type and at what level of study is this course offered? 

 What characteristics will the learners present? (e.g. prior knowledge and 
skills, language skills, learning styles, motivations) 

 What topics and sub-topics will this course address? 

 How will the topics be organized (building blocks, sequenced to promote 
learner success) 

 Is each of the course topics covered by at least one of the learning 
outcomes? 

 What will students know and be able to do when they have successfully 
completed the course? (i.e. What will the learning outcomes be?) 

 What minimum competencies will have been achieved? 

 What types of evaluation will be used to assess learning in this course? 

 Does Georgian College offer other courses that would give students 
equivalent credit in meeting program graduation requirements? (Note: At 
minimum, an existing course that is being replaced will likely qualify.) 
 

Useful Resources 
Cuban, L. (1992). Curriculum stability and change. In Jackson, Philip (Ed.) Handbook 
of Research on Curriculum. American Educational Research Association. 

Lattuca, L. & Stark, J. (2009) Shaping the college curriculum: Academic plans in 
context. San Francisco: Jossey-Bass. 

 

 

 
Curriculum Map 
Curriculum mapping helps faculty to conceptualize the “big picture” in the sequence 
of courses and how the pieces of the curriculum and integrated. A map can also 
help identify gaps in the intended learning and help re-think course sequencing and 
requisites.  

 

Useful Resources 

Bath, D. Smith, C., Stein, S. and Swann, R. (2004) Beyond mapping and embedding 
graduate attributes: bring together quality assurance and action learning to create a 
validated and living curriculum. Higher Education Research and Development 23(3), 
pp.  313-328. 

Banta, T. W. and Blaich, C. (2011) Closing the Assessment Loop. Change: The 
Magazine of Higher Learning 43(1), pp. 22-27. 



 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

45 

Curriculum Mapping in Higher Education: A Vehicle for Collaboration, University of 
Hawaii at Manoa: http://manoa.hawaii.edu/assessment/howto/mapping.htm. 

Kopera-Frye, K., Mahaffy, J., and Svare, G.M. (2008). The map to curriculum 
alignment and improvement. Collected Essays on Teaching and Learning 1. pp. 8-14. 

Uchiyama, K.P. and Radin, J.L. 2009. Curriculum mapping in higher education: a 
vehicle for collaboration. Innovative Higher Education 33 pp. 271-280. 

Willet, T.G. 2008. Current status of curriculum mapping in Canada and the UK. 
Medical Education 42 pp.786-793. 

 
 

Ministry Degree Program Standards: Basic Components 
 

Degree Program Structure 

All degree programs must contain these 
basic elements: 

 At least 20% of course hours are 
outside of the main field of study 
(some must be free electives) 

 Core courses in the discipline 
include a balance of theory and 
application/practice 

 Work-integrated learning that 
amounts to no less than 420 
hours (14 weeks) either in one 
block or in multiple blocks 
 

 

NON-CORE/BREADTH COURSES 

By definition, breadth, or non-core courses in degrees, are those courses that are taken in areas outside the main 
discipline of the degree.  In general, this means that they are outside the areas described in the nomenclature of the 
degree.  For example, in a Bachelor of Business Administration (Automotive Management), they are courses that are 
neither in business, nor specifically in the automotive area. Some breadth courses must be electives, but mandatory 
breadth courses may also be required. Breadth courses in Georgian degree programs: 

1. Contribute to the awareness of limits of knowledge by introducing and building on foundational knowledge 
in areas outside the core discipline.  
 

2. Support the development of trans-disciplinary skills including written, oral and non-verbal communication 
skills, research methods, critical thinking, integration and synthesis of knowledge. 
 

Non-Core/
Breadth/

Liberal Arts

Core Discipline 
(Balance of  
Theory and 
Application)

Work -
integrated 
Learning

http://manoa.hawaii.edu/assessment/howto/mapping.htm
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3. Give students the tools to develop interdisciplinary perspectives that inspire innovation and an 
entrepreneurial mindset, and that inform their approach to their own discipline, their continued education 
and their life outside work. 

Contact the Degree Development Office for the most current description of the breadth requirements in Georgian 
degrees. 

CORE COURSES 

Core courses in degrees, are those courses that are taken in areas inside the main discipline of the degree.  In 
general, this means that they are in the areas described in the nomenclature of the degree.  For example, In a 
Bachelor of Business Administration (Automotive Management), they are courses that are in business, or specifically 
in the automotive area. Core courses are often mandatory, but elective core courses are also used. For example, a 
selection of Special Topics courses in the core area may offer students elective choices and allow the program the 
flexibility for currency.  

In degree programs there must be a balance of theory and practice in the core area.  Be sure that your program and 
course learning outcomes reflect this balance. In addition, “increasingly complex theory” must be supported by the 
sequencing of course learning outcomes and by the prerequisite structure. 

Useful Resources 

http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 

A Quick Guide to Writing Learning Objectives. Don Clark. 
http://www.nwlink.com/~donclark/hrd/templates/objectivetool.html 

This site outlines a simple but useful framework for writing learning objectives. 

Stiehl, R. & Lewchuk, L. (2002). The outcomes primer: Reconstructing the college curriculum. Richmond, BC: The 
Learning Organization. 

www.georgiancollege.ca/student-success/co-op-and-career/  

 

The National Academy for Academic Leadership: Designing a College Curriculum (Gardiner, 2000) 
http://www.thenationalacademy.org/readings/designing.html 

The National Academy for Academic Leadership: Curriculum Review (Diamond & Gardiner, 2000) 

http://www.thenationalacademy.org/readings/curriculum.html 

Western (Ontario) Guide to Curriculum Review (McNay, 2009) 

http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf 

University of Michigan: Centre for Research on Learning and Teaching 
http://www.crlt.umich.edu/assessment/curriculumdesign 

http://www.georgiancollege.ca/student-success/co-op-and-career/
http://www.thenationalacademy.org/readings/designing.html
http://www.thenationalacademy.org/readings/designing.html
http://www.thenationalacademy.org/readings/curriculum.html
http://www.thenationalacademy.org/readings/curriculum.html
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.uwo.ca/tsc/resources/pdf/PG_4_Curriculum.pdf
http://www.crlt.umich.edu/assessment/curriculumdesign
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Understanding the Stages and Steps in Creating a New Degree 
Program 

STAGE 1:  STATEMENT OF INTEREST AND PROGRAM DEMAND RESEARCH ANALYSIS 
“What new programs are in demand and worthy of exploring?” 

STEPS 
TIME 

FRAME 
COMMENTS FORMS 

1.1 Present preliminary 
Statement of Interest 
(SOI) for new program 
idea (based on current 
SMA list) to VPA and ALT 

September The number of Georgian College degrees is limited and 
the SOIs for these degrees have already been 
approved, so SOIs for Georgian degrees are not 
currently being accepted.  If this situation changes, 
Program areas will be informed. 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
(Contained within 
the Business Case 
template) 

1.2 Submit all SOIs to 
Institutional Research for 
program demand 
research analysis 

Sep-Oct Research for new degrees must include an assessment 
of Economic Need for the degree and Non-duplication  

 

1.3 IR completes program 
demand research 
analysis and submits to 
VPA and appropriate 
Dean 

Sep-Oct   

1.4 Dean presents SOIs to 
ALT for approval 

October   

1.5 VPA shares prioritized 
SOIs shared with 
Academic Council for 
information only 

October   

1.6 VPA submits SOIs to SLT 
for approval to Stage 2  

October   

 

  

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx


 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

49 

STAGE 2:  PROGRAM DESIGN AND PRELIMINARY COSTING   
“What is required to deliver high quality programs? Do we have the capacity?   What will be the ROI?” 

STEPS 
TIME 

FRAME 
COMMENTS FORMS 

2.1 Faculty champion moves 
to development phase 

Oct-Dec Select program developer and resource team for 
expertise with development strategies and program 
learning goals and content (may include future 
program faculty, curriculum coach, instructional 
designer, subject matter experts, service area 
members, student, external experts); consult with 
Degree Development Office; others on a need to 
know basis, e.g. Centre for Teaching, Learning and 
Academic Excellence; Registrar’s Office; Library 
Commons; IT; etc. 
Degree Development Lead will facilitate development 
of a work plan: activities, resources, and timelines 

 

2.2 Develop preliminary 
Program Outline, 
Program Map and 
Program Tracking  

Oct-Dec At a high level, identify who the potential learners will 
be, which type of program will best serve their needs, 
and what delivery mode is most suitable?  What 
characteristics best describe the learners? What prior 
learning, skills and abilities, might they possess?  
Where and how do they usually obtain their 
postsecondary education? 

Does Georgian College offer other courses that would 
give students equivalent credit in meeting program 
graduation requirements? (Note: At minimum, an 
existing course that is being replaced will likely 
qualify).  

Develop the program learning outcomes:  What will 
students be doing to demonstrate their 
achievements? Demonstrate their learning? Are these 
outcomes attainable and measurable? Are the 
outcomes at the degree-level?  Demonstrate degree 
level learning outcomes are met on a program map 
that compares them to the PEQAB Degree-level 
Standard. 

With the help of a degree curriculum coach, 
determine curriculum structure to support a business 
case: 

• total number of program hours  
• number and length of semesters 
• number of courses per semester 
• course hours 
• course delivery modes 
• experiential learning 

 requisite structure that supports increasing 
complexity 
 

Proposed Program 
outline 
Proposed Program 
tracking 
http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
Proposed Program 
map (use CVS 
application – 
appendix 1 – forms 
1 and 2) 
http://ocqas.org/?p
age_id=9168 
 
 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://ocqas.org/?page_id=9168
http://ocqas.org/?page_id=9168
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STAGE 2:  PROGRAM DESIGN AND PRELIMINARY COSTING   
“What is required to deliver high quality programs? Do we have the capacity?   What will be the ROI?” 

STEPS 
TIME 

FRAME 
COMMENTS FORMS 

Document any external requirements, such as 
professional credential and provide rationale for non-
standard design if applicable. 

Consult with Registrar’s Office; the structure of a 
program may impact funding, student fees, academic 
space and scheduling. Consult with the Centre for 
Teaching, Learning and Academic Excellence as 
needed. 

2.3 Develop preliminary 
program costing in 
consultation with 
Finance 

Oct-Dec Dean/Associate Dean constructs program costing for 
new program with Financial Planning including 
program development costs, start-up costs, projected 
program delivery costings, (including specialized 
space, specialized IT requirements, specialized 
equipment) promotion and marketing, projected 
staffing plan, equipment, Library Commons and other 
learning resource requirements, ROI (return on 
investment) analysis, (use internal college resources 
and assistance of Financial Planning Administration). 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

2.4 Present Program Outline, 
Program Map and 
Program Tracking to 
Macro Curriculum 
Committee 

Nov Pause! If curriculum development suggests that 
initial determination of curriculum structure, 
program hours, and delivery strategies need to be 
amended, the Dean/Associate Dean must be 
consulted (any change to delivery costs requires a 
reassessment); may require interim consultation 
with Degree Development Office, Registrar’s Office, 
Macro Curriculum Committee, Academic Council and 
Vice President Academic before development 
continues. 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

  

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STAGE 3:  CONSULTATION AND APPROVAL PROCESS   
“Are these proposed programs aligned with our strategic direction?   Should we invest?” 

STEPS TIMEFRAME COMMENTS FORMS 
3.1 Submit Stage 2 Program 

Design and Program 
Costing to VPA Office 
who will schedule sign-
off meeting with 
internal stakeholders 

Oct-Dec   

3.2 Present Program 
Outline, Program Map 
and Program Tracking to 
Academic Council Co-
Chairs for review 

December   

3.3 Present Program 
Outline, Program Map 
and Program Tracking to 
Academic Council for 
approval 

December   

3.4 Present Business Case 
to ALT at a dedicated 
meeting for approval 

   

3.5 Submit Business Case to 
Finance and VP 
Corporate Services for 
approval 

December   

3.6 VPA presents Business 
Cases to SLT for 
approval 

December   

3.7 VPA submits Business 
Cases to BOG for 
approval 

December   

3.8 Team and Degree 
Development Lead 
prepare Application for 
Ministerial Consent  

Dec-Jun   

3.9 Degree Development 
Office submits 
Application to VPA for 
approval and review by 
SLT 

May-Jun  http://www.peqab.ca/ 
Publications/ 
HNDBKCAAT2014.pdf 
 
 

3.10 Degree Development 
Office submits 
Application to MTCU 

June All communications with PEQAB and MTCU regarding 
degrees are done through the Degree Development 
Office, not directly from program areas 

 

3.11 Degree Development 
Office prepares for and 
hosts PEQAB site visit 

Jul-Nov   

3.12 Degree Development 
Office receives QAP 

Oct-Dec   

http://www.peqab.ca/Publications/HNDBKCAAT2014.pdf
http://www.peqab.ca/Publications/HNDBKCAAT2014.pdf
http://www.peqab.ca/Publications/HNDBKCAAT2014.pdf


 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

52 

 

STAGE 4:  MARKETING CYCLE AND PROGRAM DEVELOPMENT 
“How will we generate demand for this program?   How will we deliver?” 

STEPS TIMEFRAME COMMENTS FORMS 
4.1 Registrar submits 

program information to 
Marketing for Program 
Guide 

May   

4.2 Registrar loads program 
into OCAS 

June   

 
  

report from PEQAB and 
works with the team to 
prepare response (3 
months) 

3.13 VPA submits response 
to SLT for review 1 week 
prior to deadline 

December   

3.14 Degree Development 
Office submits response 
to PEQAB 

December   

3.15 MTCU grants consent May-Jun   

3.16 Degree Development 
Office prepares and 
submits MTCU funding 
application to VPA 
Office 

May-June   

3.17 Degree Development 
Office submits funding 
application to MTCU 

May-Jun   

3.18 Await MTCU funding 
approval 

May-Jun   
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STAGE 5:  CURRICULUM DEVELOPMENT                                                                  
“How will we deliver?” 

STEPS TIME FRAME COMMENTS FORMS 
5.1 Identify and SWF 

curriculum development 
team 

March to April 
the following 
year 

  

5.2 Form curriculum 
development team 

May-April  Establish communication links with areas responsible 
for various aspects of implementation; monitor 
progress 
For example: Degree Development Office, COOP, 
Library services, communications, general education,  

 

5.3 Develop curriculum and 
learning design 

May-Apr Develop a program map; design an effective sequence 
of learning activities and experiences; determine the 
progression and relationship of vocational and generic 
workplace knowledge and skill instruction 
(communication, mathematical, technological, 
interpersonal, and critical thinking); reflect an 
appropriate increase in complexity of knowledge, skill 
and abilities; consider questions of accessibility and 
opportunities for transferability, and for student 
choice, where appropriate 
 

http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 
 

5.4 Submit SEM 1 course 
outlines to Macro 
Curriculum Committee 
for approval 

March   

5.5 Submit SEM 1 course 
outlines to Registrar’s 
Office for 
implementation into 
Banner 

April   

LAUNCH PROGRAM  September   

5.6 Submit remaining course 
outlines to Registrar’s 
Office in accordance with 
academic timelines 

   

5.7 Submit annual report 
one year for program 

One year after 
launch date 

 http://my.georgian
college.ca/Forms/P
ages/curriculum-
forms.aspx 

 

 

 

 
 

 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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Rationale for Degree Program Renewal 

The key objectives of degree program renewal are: 

 To help program teams evaluate program curriculum, effectiveness and sustainability, and  

 To provide an opportunity for planning for the future 

 To meet Ministry requirements for Consent Renewal 

 
Principles for Degree Program Evaluation and Renewal 

Degree program renewal should follow Georgian’s Program Quality Assurance Procedure, and should: 

1. Be undertaken in an open, inclusive, and collaborative fashion, including input from internal and external 
stakeholders (such as students, faculty, graduates, employers, academic administrators, and advisory groups). 

2. Review existing curricular offerings (such as the program structure, delivery methods, and other curricular matters 
used in assisting students to meet the requirements of the program standard) to see how effectively and efficiently 
they are meeting objectives/learning outcomes. 

3. Occur for each program at least every five years. The Vice President Academic and University Programming office 
and the Degree Development Office prepare a five year schedule of renewal. 

4. Reflect the goal of improving standards and quality within Georgian College programs to provide the best level of 
satisfaction and service for students, employers and the community. 

5. Be supported by institutional processes for monitoring, reviewing and enhancing the academic quality and standards 
of Georgian College programs. 

6. Consider trends in the changing workplace, social environment, academic and accreditation standards to ensure 
currency and relevance in programs. 

7. Identify aspects of the curriculum and learning experiences critical to the success of the students and the 
satisfaction of employers and the community. 

8. Provide a means to measure performance against quality standards, including student work at the minimally 
acceptable (60s), average (70s) and exceptional (over 80) level, methods of assessment, degree-level and semester-
level appropriate syllabi.  

9. Generate reliable information on which to base future decisions. 

10. Validate the quality of the program as an element of accountability to students, the public, employers and external 
bodies. 

Periodic review and program renewal seek to address the following questions: 

 Is the demand (both student and employment) sustainable? 

 Is the level of satisfaction in meeting student and workplace needs acceptable? 

 Is the program effectively responding to external needs and challenges? 

 Are resources (learning, human and physical) necessary for the program available? 

 Is the program congruent with the strategic direction of the college? 

 Are students learning what we intend they learn? 

https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx  

May/June 2014 

https://my.georgiancollege.ca/Procedures/Pages/academic-procedures.aspx
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Degree Program Renewal Process 

The degree program evaluation and self-study process at Georgian is currently under review. The process is being 
developed in accordance with PEQAB’s Program Evaluation Standard, in that it must include the following elements: 
 

1. A self-study - A study undertaken, with student input, by faculty members and administrators of the program 
based on evidence relating to program performance against the criteria stated in Georgian College’s Program 
Quality Assurance Procedure, including strengths and weaknesses, desired improvements, and future directions.  

 
2. A Program Evaluation Committee - A committee struck by senior administration to evaluate the program based 

on: 
a. the self-study 

 
b. a site visit during which members of the committee normally meet with faculty members, students, 

graduates, employers, and administrators to gather information. A majority of the members must 
be senior academic peers (both scholars and administrators) with relevant expertise from both 
outside the college and internal to the college but outside the program, and free of any conflict of 
interest. 

 
3. The report of the Program Evaluation Committee - The overarching purpose of the Program Evaluation 

Committee report is to assess program quality and recommend any changes needed to strengthen that quality. 
The report must be addressed to senior administration and shared with Academic Council, governing board, 
faculty members, and students in the program, together with a plan of action responding to the 
recommendations in the report. 

 
Templates for the Self-study report and for the Application for Renewal of Ministry Consent will be available through the 
Degree Development Office. 
 
Useful Resources 

PEQAB Renewal Submission Guidelines: http://www.peqab.ca/Publications/SubmissionGuidelinesPrivateRenew2014.pdf 
 

 

 

  

http://www.peqab.ca/Publications/SubmissionGuidelinesPrivateRenew2014.pdf
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1. SELF-STUDY 

STEPS 
GENERAL 

TIMEFRAME 
COMMENTS DOCUMENTS 

1.1 Consultation 
Process 

Approximately 
18 months 
before consent 
expires. 

Ensure appropriate industry stakeholders and 
academics in the discipline are represented. 
PAC members, including students, graduates, 
and external academics in the discipline 
should be consulted and included in the 
program review process. Obtain input 
regarding advances in the discipline and 
employment opportunities and requirements 
that should be reflected in the currency of 
the degree curriculum. 
 

Proposed Program outline 
Proposed Program map 
Proposed Program tracking 
http://my.georgiancollege.
ca/Forms/Pages/curriculu
m-forms.aspx 
 

1.2 SWOT Analysis 
and Visioning 

 Using evidence, identify trends and issues for 
the program 

 

1.3 Curriculum Map  Assess program’s stated learning outcome 
goals and standards to determine 

 That the intended outcomes are 
appropriate for the discipline and the 
purpose of the degree 

 That these intended outcomes are at 
the degree level, and  pre-req’s/co-
req’s ensure increasing complexity of 
learning 

 That they meet any related 
regulatory, accrediting or 
professional organization 

 Demonstration that the learning 
outcomes are being achieved by 
students and graduates. 

 Demonstration that delivery, 
assessment and grading of students’ 
performance is appropriate to the 
degree level standard. 

 Consider equivalencies 

 Consider pathways 

 Identify gaps and discuss potential 
improvements 

 

Program Outline Style 
Guide 
Program Outline 
http://my.georgiancollege.
ca/Forms/Pages/curriculu
m-forms.aspx 
Mapping of course 
learning outcomes to 
program learning 
outcomes and degree level 
learning outcomes 
(Ontario Credentials 
Framework). 
 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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STEPS 
GENERAL 

TIMEFRAME 
COMMENTS DOCUMENTS 

1.4 Consult with 
Degree 
Development 
Office, Breadth 
Programming, 
Other Degree 
Programs,  

 Ensure consistency with breadth 
programming requirements, curriculum of 
related degrees and PEQAB guidelines 

 

1.5 Obtain 
consensus from 
Program 
Advisory 
Committee 

 Present proposed curriculum improvements 
to PAC and record recommendations/support 
in Minutes 

Proposed Program outline 
Proposed Program map 
Proposed Program tracking 

1.6 Working group 
refines 
curriculum 
based on 
consultations 

  course learning outcomes 

 course content 

 evaluation methods 

 evaluation breakdown 

 a rational sequence 

 instructional methods 

 instructional resources 
 
Consider: 

 Scaffolding of learning 

 Student trajectory of development 

 Integrated learning design 
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1.7 Degree Macro 
Curriculum 
Committee 
Approval 

Course outlines 
are due to the 
Office of the 
Registrar 4 
months in 
advance of the 
term they will be 
offered  
Summer changes 
are due 
December 23. 
Fall changes are 
due April 30. 
Winter changes 
are due August 
31 

In accordance with the Georgian College 
Macro Curriculum Committee Terms of 
Reference, the Degree Macro Curriculum 
Committee will: 

 Ensure that curriculum conforms to the 
requirements set by Quality Assurance 
Services which may include PEQAB, 
MTCU curricular framework and internal 
approval processes. 

 Provide direction and resolution for 
curricula issues and academic policies. 

 Consider and prepare curriculum for 
development, review and renewal. 

 Consult with appropriate college 
administration when changes to course 
delivery will impact evaluation factors 
and/or budgeting. 

 Submit recommendations related to 
academic policy items at MCCs to 
Academic Council. 

 Provide resource (such as a curriculum 
coach) to assist the curriculum 
developers/presenters on procedures on 
curriculum approvals. 

 Consult with other MCCs, as needed, in 
cases of interdisciplinary study and 
common courses that span more than 
one school. 

 Ensure that pathway opportunities are 
fully investigated for certificate to degree 
(both internally and externally). 

Proposed Course outlines: 
http://my.georgiancollege.
ca/Forms/Pages/curriculu
m-forms.aspx 
Bring to committee for 
context: 
•Approved Program 
Outline 
•Approved Program Map 

1.8 Complete Self-
Study Report 

Approximately 
16 months 
before Consent 
expires 

 Resources can be obtained 
from the Degree 
Development Office 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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2. PROGRAM EVALUATION COMMITTEE  
 

STEPS 
GENERAL 

TIMEFRAME 
COMMENTS DOCUMENTS 

2.1 Program 
Dean/Associate 
Dean 

Approximatel
y 16 months 
before 
Consent 
expires 

Associate Dean reviews Self-study and 
prepares to present to Academic Council 

Self-Study Report 

2.2 Academic Council 
Chairs’ Pre-
meeting 

Usually 
March-April 
Dates 
assigned 
annually by 
VPA’s office 

This meeting is 2 weeks before Academic 
council meeting. 
 
Documents must be available 2 weeks prior 
to pre-meeting for review. 
 

Self-Study Report  

2.3 Academic Council Usually April-
May. Dates 
assigned 
annually by 
VPA’s office 

Documents must be available a minimum of 1 
week prior to meeting for Academic Council 
 

Self-Study Report 

2.4  Program 
Evaluation 
Committee 

Approximatel
y 16 months 
before 
Consent  
Expires 

In consultation with the Degree Development 
Office, the VPA’s office and the program 
faculty, the Program Dean constitutes a 
Program Evaluation Committee to provide 
external program evaluation. In accordance 
with PEQAB guidelines, a majority of the 
members must be senior academic peers 
(both scholars and administrators) with 
relevant expertise from both outside the 
institution and internal to the institution but 
outside the program, and free of any conflict 
of interest. 

Self-Study Report and 
supporting 
documentation 
 

2.5 Program Evaluation 
Committee Site 
Visit 

Approximatel
y 14 months 
before 
Consent 
expires 

Participation of senior administration, PAC, 
Employers, Degree Development Office, 
Degree Renewal Team, Senior 
Administration, faculty, current students and 
graduates,  

Self-Study Report 
Student work is also 
submitted from upper 
level courses in three 
categories:  minimally 
acceptable (60s), average 
(70s) and exceptional (80s 
or 90s) 
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3. REPORT OF THE PROGRAM EVALUATION COMMITTEE 
 

STEPS 
GENERAL 

TIMEFRAME 
COMMENTS DOCUMENTS 

3.1  Program 
Evaluation 
Committee 
Report 

Approximately 12 
months before 
Consent expires 

The Program Evaluation Committee report is 
received and shared with the Board of 
Governors, Senior administration, Academic 
Council, PAC, Degree Development Office, 
Degree Renewal Team. After consultation, 
Degree Renewal Team considers the PEC 
report, and develops a plan of action to 
respond to the recommendations. 

 

3.2 Degree Macro 
Curriculum 
Committee 

 Curricular changes associated with the plan 
of action are brought to the Degree Macro 
Curriculum Committee for approval 

Changes to: 
Course Outlines 
Proposed Program outline 
Proposed Program map 
Proposed Program tracking 
 

3.3 Academic 
Council 
Chairs’ Pre-
meeting 

Dates Assigned 
annually by VPA’s 
office 

This meeting is 2 weeks before Academic 
council meeting. 
Documents must be available 2 weeks prior 
to meeting for review. 
 

Changes to: 
Proposed Program outline 
Proposed Program map 
Proposed Program tracking 
Report of 
Recommendations from 
Self-Study  

3.4 Academic 
Council 

Dates Assigned 
Annually by VPA’s 
office 

Documents must be available a minimum of 1 
week prior to meeting for Academic Council 
 

Changes to: 
Proposed Program outline 
Proposed Program map 
Proposed Program tracking 
Report of 
Recommendations from 
Self-Study 

3.5 Prepare 
Consent 
Renewal 
Application 

Approximately 11- 
9 months before 
Consent expires 

In consultation with Degree Development 
Office 

Use most PEQAB 
Submission Guidelines for 
Ontario Colleges:  Applying 
for Renewal of Ministerial 
Consent   
http://www.peqab.ca/han
dbooks.html 
 

3.6 Submit 
Consent 
Renewal 
document to 

At least 2 weeks 
before planned 
submission date 

  

http://www.peqab.ca/handbooks.html
http://www.peqab.ca/handbooks.html


 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

61 

 

  

VPA for 
review 

3.7 Submit 
Consent 
Renewal 
Application to 
PEQAB 

Submit at least 9 
months before 
Consent Expires 

All communications with PEQAB and MTCU 
regarding degrees are done through the Degree 
Development Office, not directly from program 

areas. 

 

3.8 PEQAB 
assessors site 
visit 

 Participation includes current students and 
graduates, program faculty, Program 
Advisory Committee and Employers, Senior 
Administration, Student Services 

 

3.9 PEQAB 
assessors 
report & 
response 

Response usually 
required 3 months 
from receipt 

Recommendations provided by assessors are 
considered, and approval for changes is 
determined by extent and type of change, by 
Degree Macro Curriculum Committee and/or 
Academic Council. 

 

3.10 MTCU grants 
consent 

 Implementation of changes begins after 
consent for renewal is granted. Marketing 
cycle begins 
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Curriculum Changes 
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Rationale for Curriculum Changes 

REVISIONS TO EXISTING PROGRAMS 

The need for revision reflects Georgian College’s commitment to quality and currency in its programming.  Ongoing 
quality assessment of existing programs is achieved through continuous monitoring by the program team, by annual 
analysis of Key Performance Indicators (KPI) and annual program plans.  Ongoing reviews are most likely to be a 
response to currency, flexibility and access issues.  Reviews usually occur in the delivery of courses, (i.e. broadening the 
availability and access), addition or deletion of courses to reflect changes in the workplace (technological, market shift), 
or modification of program learning outcomes.  Ongoing review of programs validates that course learning outcomes, 
and content and evaluation breakdown are relevant and current in the workplace or industry.   

 
Principles for Curriculum Changes 

REVISION TO AN EXISTING COURSE 
 
Note:  It is the responsibility of the person(s) who initiate the course revision to ensure consultation and agreement with 
all program areas that use the course.  Please contact the Registrar’s Office for a list of programs using this course code. 
Revisions to existing courses may be of a minor or major nature.  The need for revision arises in response to on-going 
quality assurance activities and periodic in-depth formal program reviews. 
 

1. Minor revisions to course elements are generally for improvement in expression for accuracy, clarity, 
conciseness and coherence; to reflect changes in current terminology and practices. Minor changes such as 
course sequence, the list of optional offerings, and editorial changes to program outlines are approved at the 
appropriate Macro Curriculum Committees (MCC) and documented through MCC minutes. 
 

2. Major changes such as those that affect admission or graduation requirements require MCC and Academic 
Council approvals and are documented through minutes of both committees but do not require external 
approval. 
 

3. Major changes such as program name or credential or significant changes to learning outcomes require MCC 
and Academic Council approval and validation of the Credential Validation Services 
http://ocqas.org/?page_id=9168 (select the CVS Application and complete Appendix 1 – Forms 1 and 2).  If there 
is a change to the program title or credential (i.e. certificate to diploma) then MTCU approval is required.   
 

4. Ongoing course review identifies strengths and weakness; the primary focus is to validate that the course 
learning outcomes: 
 

 continue to satisfy the role the course plays in fulfilling the learning outcomes in the program(s) in which 
it is offered – often currency, relevancy, accessibility questions. 

 reflect knowledge and skill outcomes in the discipline or subject area appropriate for the program level 
and year of study. 

 meet students’ needs in terms of teaching and learning strategies. 

 trigger opportunities for students’ education goals, such as establishing articulation agreements, 
permitting multiple entry and exit points. May/June 2014 

http://ocqas.org/?page_id=9168
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 incorporate emergent educational technologies. 
 

5. The essence of a course is represented in its learning outcomes and assessment strategies; these are crafted to 
support the delivery of the course in a number of alternative modes (e.g. standard, on-line), and the use of a 
range of teaching and learning strategies. 
 

6. Changes to the delivery mode or teaching and learning strategies or textbook do not warrant the need for a new 
course or formal approval. 
 

7. College-wide courses (courses that are offered across programs or that are part of a number of other programs’ 
graduation requirements) need common approval. These courses are to be developed and reviewed by subject 
matter experts in consultation with the various program teams. Courses which are offered across program 
clusters and/or “college-wide” may require approval from more than one Macro Curriculum committee.  The 
Registrar’s Office cannot implement a course revision until programs using the course agree to the changes. 
 

8. Any changes to other courses in the discipline or subject area may prompt the need for change in some 
elements of related courses (e.g. content; requisites and/or equivalencies); consideration of consequences for 
students in several academic years and programs is important. 
 

9. Revisions to an existing course must be completed in consultation with subject matter experts and program 
teams. Assistance from the Centre for Teaching, Learning and Academic Excellence can be provided.  
 

10. Pre- and co- requisites should exist only where there is sound pedagogical rationale; courses will be taught at 
the intended level of academic rigor, assuming appropriate levels of understanding on the part of students. 
Note:  Requisites are to facilitate learning not for sequencing of courses. 
 

11. Change to aspects of a program that affect enrolment planning, student recruitment and delivery, and change in 
external recognitions and articulation agreements are presented to the Academic Leadership Team for 
information. 
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Phase One – Curriculum Writing/Team Process 
STEPS TIMEFRAME COMMENTS FORMS 

Identify need 
for revision 

Academic year Ensure inclusion of curriculum development, program 
team. 
Does the feedback from teachers of this course 
indicate the need to revise this course? 
Has the annual program viability assessment or 
program review process indicated a need to consider 
course revision? 
Assess currency of course learning outcomes and 
content in terms of discipline/subject matter and 
workplace trends. 
If useful or required, collect and analyze additional 
feedback:  e.g. students, co-ordinators, teachers, co-
op consultants, counselors, advisory committees, 
external bodies; student success rates. 
If course is offered in more than one program, or is a 
college-wide offering, consult with all stakeholders. 
Agreement will need to be reached. 

Course outlines 
Program outline 
Program map 

Minor changes 
Less than 25% 

 Includes: 
a. Less than 25% change to the intent of your course 
b. Requisites 
c. Course title 
d. Evaluation  

 

Major changes 
Greater than 
25% 

 Significant change resulting in a new course (greater 
than 25% change to particular course element that will 
result in a change to program graduation 
requirements).  Approval required by MCC and 
Academic Council.   
Significant changes are: 
a. Greater than 25% changes to the intent of the 

learning outcomes 
b. Total course hours 
c. Grade mode 

 

Conduct 
academic 
assessment 

 Develop academic rationale for the type of change 
being requested: 
a. Who benefits? 
b. How will teaching and learning be improved?  
c. How will sustainability of the program(s) be 

improved? 

Assemble information that supports the request for 
change; (e.g. student success data, attrition/retention 
data, survey results; input from stakeholders). 
Determine type and extent of resources needed to 
support the change, such as: 
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Phase One – Curriculum Writing/Team Process 
STEPS TIMEFRAME COMMENTS FORMS 

a. adequacy of learning materials, including Library 
Commons and Academic Technology 

b. facilities and scheduling 

Conduct fiscal 
assessment 

 Pause!  Assess impact on cost of delivery, such as: 
a. change to learning resources required 
b. addition of staff, including support staff  
c. maintenance of online or alternative delivery 

mode 
d. increase in the number of  course hours 
e. increase in number of delivery sections 
f. any change in delivery which affects facilities 

(space) and scheduling 

A program costing may need to be completed by the 
dean/associate dean and presented to the Vice 
President, Academic (if change incurs additional costs) 

 

 

Phase Two – Approvals 
STEPS TIMEFRAME COMMENTS FORMS 

Prepare 
Request for 
Changes to 
Existing Course 

 Revision of one element of a course may affect other 
elements; consider the following questions: 
a. What philosophy of teaching and learning for adults 

underlies the program or programs? 
b. What learning needs are required in this specific 

field of study, discipline or subject? 
c. In which program type and at what level of study is 

this course offered? 
d. What characteristics will the learners present (e.g. 

prior knowledge and skills, language skills, learning 
styles, motivations)? 

e. What topics and sub-topics will this course address? 
f. How will the topics be organized (building blocks, 

sequenced to promote learner success)? 
g. Is each of the course topics covered by at least one 

of the learning outcomes? 
h. What will students know and be able to do when 

they have successfully completed the course? (i.e. 
What will the learning outcomes be?) 

i. What minimum competencies will have been 
achieved? 

j. Have a range of levels in Bloom’s taxonomy been 
incorporated? 

https://my.georg

iancollege.ca/Fo

rms/Pages/curric

ulum-forms.aspx 

 

https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
https://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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k. Do all the outcomes begin with an action word 
(excluding demonstrate), and identify specific and 
measurable learning? 

l. Have 6-8 outcomes been identified? 
m. What types of evaluation will be used to assess 

learning in this course? 
n. What must students do to prove what they have 

learned in this course? 
o. Are the evaluation categories suitable for course 

offerings in all delivery modes deemed appropriate 
for this course, and for delivery by all teachers who 
use a multiplicity of teaching and learning 
strategies? 

p. Are there any evaluation requirements from outside 
agencies with which a program is aligned?  

q. Does the course description communicate the 
course content; explain what students can expect to 
learn? 

r. Is it informative, clear, and complete as an 
introduction to the course? 

s. What course title will clearly communicate the intent 
and content of what students will learn in this 
course? 

Are requisites appropriate for this course?  
Does Georgian College offer other courses that would 
give students equivalent credit in meeting program 
graduation requirements? (Note: At minimum, an 
existing course that is being replaced will likely qualify.) 
What resources will students be required to use?  What 
additional resources would be useful for student 
success? 

Macro 
Curriculum 
Committee 
  

April 
December 
August 

April (for courses to be delivered in September) 
December (for courses to be delivered in May) 
August (for courses to be delivered in January) 

Macro Curriculum 
Committee 

Notify other 
areas of 
implementation 
of revised 
course 

 Inform academic area office, Library Commons, and 
Information Technology, Student Services, if 
appropriate, of changes: their intent and expectations. 
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GLOSSARY 

academic advising guidance offered to students regarding program requirements and employment 
opportunities; academic planning for a student's educational path, including graduation 
eligibility, course equivalencies, and opportunities available at other postsecondary 
institutions 

Academic Council (AC) college body which provides academic leadership, establishes academic policy, 
approves program curriculum 

Academic Leadership 
Team (ALT) 

a team of senior academic leaders reporting to the Vice President Academic and 
University Programming (VPA), and academic support services such as the Registrar, 
Chief Information Officer, Director of Institutional Research and Learning Resources, 
and Dean of Students that is responsible for implementation of the academic plan, 
strategic decision-making related to education programs, budgeting and resources, 
teaching resource planning, educational facilities and integrated enrolment planning.  
ALT is chaired by the VPA 

academic level level of academic rigor for courses. i.e. first year, second year, third year, post-graduate 

academic year begins in September and ends in August 
 

accreditation official recognition of achievement; usually from an external professional body 

active course course status: course is being delivered currently 

active program program status: program is being offered at Georgian College in the current academic 
year 

admission requirements basic admission requirement for postsecondary programs is an OSSD at the general or 
advanced level (30 credits) or equivalent; postgraduate programs require a 
postsecondary diploma or degree; see  Program Guide for further detail 

advanced standing status given to a student that allows entry to a program at a level higher than semester 
one, based on previous documented academic work at another institution, including 
high school 

Program Advisory 
Committee 

group of stakeholders and affiliate members who provide guidance and advice to the 
Program Team to guide our curriculum content and industry partnerships, ensuring 
relevance and responsiveness of each program 

alternative delivery delivery that provides students with option(s) for learning that are not limited to 
traditionally timetabled classroom hours covering a standard term, options for learning 
that have “time and/or location” flexibility; Georgian College offers the following 
delivery modes: standard, online, blended, compressed, correspondence, independent 
study and video conferencing 
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anti-requisite courses that are similar enough in content and expectations that only one of the 
courses can be used to meet graduation requirements 

APA American Psychological Association documentation style  

apprenticeship program the in-school component of preparation for a trade regulated under the Trades 
Qualification Act (Ministry) 

approved course course status: course has been approved for delivery 

approved program program status: a program that has been approved by the Ministry; approval makes the 
program eligible for operating grant funding, federal government direct purchase or 
apprenticeship funding, and authorizes the awarding of certificates, diplomas and 
degrees to graduates of the program (Ministry)  

APS number Approved Program Sequence; a five-digit number unique to a college, assigned to an 
approved program by the Ministry for enrolment reporting (Ministry) 

articulation agreement agreement with other educational institution(s) for facilitating transfer of academic 
credits specific process and documentation required 

audit year Ministry enrolment and graduation audits for funding purposes; same as Georgian 
College financial year;  
Full-Time:  Fall – November 1; Winter – March 1; Summer – June 30 
Part-Time:  Fall – December 31; Winter – March 31; Summer – August 31 

basic program a program designed to provide occupational entry and career skills 

Board of Governors provincially appointed governing body of a college 

booklist list of required resources for courses offered in a term; generated by academic area, 
ordered by Bookstore, provided for student information for purchase 

calendar year January to December; distinguished from academic year, financial year and audit year 

cancelled program program status: a program that is no longer being offered, and in which no students are 
enrolled (Ministry) 

Centre for Teaching, 
Learning and Academic 
Excellence 

supports faculty in the development of curriculum; additionally it supports delivery 
vehicles which offer an alternative to traditional scheduled classroom instruction, e.g. 
web-based course delivery, multi-media courseware and computer based delivery 

CPA College Placement Assessment administered to incoming first year students to assess 
skills in Communications 

career opportunities entry level positions for which a graduate of a program has been prepared 
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certificate document of recognition awarded by a college Board of Governors to a student who 
has successfully completed a program of less than four terms or the equivalent; 
includes full-time studies, part-time studies and post-basic programs (Ministry) 

certificate of 
achievement 

document provided to graduates of college approved programs composed of 4 - 6 
credit courses, normally at the year 1 level, normally 168 - 252 hours of instruction; 
does not require Ministry approval but is College approved 

Cites and Sources the Georgian College student and faculty guidebook for documentation style  

class used in several ways: a group of students enrolled in a program who follow “basically “ 
the same schedule; a group of students in one section of a course 

classroom instruction in a setting in which individual students do not require access to equipment, 
except when it is computers for software packages; includes traditional “classrooms” 
and lecture halls, and includes when labs and workshops are used for convenience 
(Ministry) 

clinical placement one of the several types of practical experience components in Georgian College 
programs; specifically, integral course component(s) of program curriculum to provide 
hands-on experience in hospital or health care setting, exposure to complete (or nearly 
complete) range of tasks expected of a graduate 

cohort group of students entering and travelling through a program of study together 

concurrent prerequisite a course that must be taken prior to or at the same time as another course 

course a subject offered either as part of a program or on a stand-alone basis, can be made up 
of modules; courses represent the organization of learning outcomes into the smallest 
package of related activities for tracking and delivery purposes; when a course includes 
distinguishable modules, they will be linked and identified as separate course units as 
established by the curriculum management policies of each college (Ministry) 

course code unique identifier for courses; 4 place alpha prefix identifying subject area; first place of 
numeric identifies level of study 

course content a list of generic topics within the course 

course description a concise, general description of the course which can broadly include content/goals; 
should be general enough to allow for flexibility over time, but specific enough to 
reflect content and outcomes 
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course funding types Ministry defines course funding types as one of: postsecondary (40), special approval – 
funded credit and non-credit (60), non-funded activity – non-credit (70), pending 
approval – non-credit (80); and sub-types of 60s and 80s as: postsecondary electives 
(31), occupation certification (32), other vocational (33), basic communication/numeric 
(34), miscellaneous (35), OMDP (36) 

course title distinguishable from other course titles at Georgian College; decipherable to a wide 
audience; 30 space limit (inclusive of characters, punctuation, numerals, spaces); 
preferable not to use numerals (however, Arabic not Roman numerals acceptable when 
unavoidable); use ‘Introductory’, ‘Basic’, ‘Advanced’ instead of numbers 

course offerings courses offered to students within a program in a particular semester, year of study, or 
term 

course registration 
number 

a unique number for a course section in which students can register 

course selection process whereby students identify courses for study in a term or academic year 

course type courses are either postsecondary credit courses (attached to postsecondary programs 
regardless of delivery) or continuing education courses (non-credit and special 
approval) 

co-op one of the several types of practical experience components in Georgian College 
programs; specifically, enhancement of program of study by providing opportunity to 
complement academic studies through substantial work experience, alternating with 
periods of time spent in school 

co-ordinator co-ordinators are faculty who in addition to their teaching responsibilities provide 
academic leadership in the co-ordination of courses and/or programs 

corequisite a course which must be taken simultaneously with another course 
Note: if the co-requisite course is passed, but the course it is a co-requisite to is failed, 
BOTH courses must be repeated 

College Council college committee: President’s advisory committee; confers highest level of approval 
for matters requiring Board of Governor’s approval 

credential document recognizing achievement, such as diploma or certificate 

credit course course which meets postsecondary program requirements regardless of delivery 

credit transfer opportunity to gain credit/exemption/PLAR/transfer through advanced standing. (visit 
Credit Transfer Centre at http://www.georgiancollege.ca/admissions/credit-transfer/.  

credit value standard is 3 credits for 42 hour course; calculation based on total course hours divided 
by the college standard number of weeks per term 

http://www.georgiancollege.ca/admissions/credit-transfer/
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CRN course registration number.  A unique number for a course section in which students 
can register 

curriculum program of study; used broadly to encompass the dynamic totality of student learning; 
often refers to the program components as a whole; and is used to refer to individual 
components, such as courses 

curriculum development process of designing and/or renewing learning activities and requirements in programs 
and/or courses 

CVS Credential Validation Services: one of the services offered through Ontario College 
Quality Assurance Service (OCQAS) to ensure standard quality programs across the 
Ontario college system 

delivery mode  method of delivering a program or course e.g. standard (on campus), online, blended, 
compressed, correspondence, independent study, video conferencing 

developer someone with the responsibility of preparing program and/or course curriculum 

diploma credential granted upon successful completion of a two or three year program 

dormant program/ 
course 
(suspended/cancelled) 

program or course status: an approved program or special approval course, which has 
not had any activity in a 5-year period, i.e. there has been no enrolment/activity in the 
program/course (Ministry) 

effective date course: term plus year for initial delivery of a course; effective date is not the term date 
for course outline printing; effective date does not need updating unless course 
changes 
program: academic year in which program changes take effect 

elective one of a limited number of courses in an approved program from which a student must 
choose; an elective may include general education courses or courses that provide a 
degree of vocational specialization 

equivalency an internal college course equal in curriculum to another Georgian College course.  80% 
of the learning outcomes are matched between the courses 

essential employability 
skills 
 

particular life skills essential for both personal and career success in the areas of 
communications, mathematics, information management, interpersonal, personal, and 
critical thinking and problem-solving 
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html 
 

exemption the use of a credit course from another postsecondary institution deemed to satisfy a 
course requirement in a Georgian program; exemptions are granted on an individual 
basis; the transcript shows “EX” and no course mark 

fee payers students who pay tuition fees for the Ministry approved programs in which they enroll 
(Ministry) 

http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html
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field placement one of the several types of practical experience components in Georgian College 
programs; specifically, work exposure to full range of tasks or skills expected of a 
competent graduate 

fiscal year April 1 to March 31; same as audit year for Ministry reports on student enrolment and 
graduation numbers 

full cost recovery program funding type: no Ministry funding; purchasers pay full cost of program 

full-time student for academic purposes: enrolled in at least 70% of the course hours (typically 18 hr/wk) 
or 66 2/3 % of the program course load (typically 6 courses) for any semester; exempt, 
audited and withdrawn courses are not considered in the calculation 
for OSAP purposes: not eligible for OSAP if course load is less than 60%; for special 
needs students not eligible if course load is less than 40%; minimum of 12 consecutive 
weeks of study 

general education 
outcomes 

knowledge, skill and attitudinal outcomes that enable learners to meet more effectively 
the societal challenges that they face in their community, family and working life 

grade report record of academic achievement for a specific intake 

grades final assessment for a course given to students and recorded in student history, i.e. on 
transcript available through Banner 

graduate profile essential characteristics of the student who has successfully completed the program; 
the overall culminating knowledge, skills and attitudes that the student acquires, 
develops and can demonstrate reliably as a result of the learning experiences 
throughout the program 

graduation eligibility demonstration by a student that program graduation requirements have been met, 
including residency requirements.  Refer to the academic calendar for specific program 
details http://www.georgiancollege.ca/admissions/policies-procedures/ 
 

graduation 
requirements 

total number of vocational, essential employability, general education and practical 
experience courses required; including the specific courses for each of the categories;  

high demand   program funding type: funded by Ministry, with an additional fee assessed by college 

inactive course course status: course not currently being delivered 

independent (self- 
paced) learning 

method of study where student contact with college staff is limited to situations in 
which advice or solutions to specific problems is sought  

intake an offering of a program with a specific start and end date (may be equal to, but not 
restricted to a term);  identifies initial term of a program’s student intake, term + year, 
i.e. Fall 2001 or Winter 2002  

http://www.georgiancollege.ca/admissions/policies-procedures/


 

                                                                

                                       |   Curriculum Quality Assurance Guidebook 

 

75 

interim grades mid-term grade communicated to student by teacher; not recorded on college system 
or reported on grade report 

Internship one of the several types of practical experience components in Georgian College 
programs; specifically, hands-on experience generally reserved for advanced students 
undergoing practical training, (e.g. post-graduate program) 

KPI Key Performance Indicators: a Ministry initiative to use feedback from students, 
graduates and employers to rate the success of college programs; tied to college 
funding 

laboratory instructional setting in which students require access to special equipment for learning 
applications.  Same as workshop/field work 

learning outcomes represent culminating demonstrations of learning and achievement; they are not simply 
a listing of discrete skills, nor broad statements of knowledge and comprehension. They 
describe performances that demonstrate that significant learning has been verified and 
achieved by students, according to MTCU standards. 

Macro Curriculum 
Committee 

formal curriculum approval committee in an academic portfolio,  which includes 
representation from faculty, coordinators, co-op, continuing education, and academic 
administration, and monitors the development and review of programs and courses and 
approves program and course curriculum in accordance with college standards, 
procedures and timelines 

mandatory courses specific courses identified in each program that must be successfully completed for a 
student to be eligible for graduation; mandatory courses represent the minimum “core” 
of knowledge and skill for the program  

MTCU Ministry of Training, Colleges and Universities 

MTCU code identifies the provincial program category into which each postsecondary program has 
been assigned by the Ministry. If starts with: 8 - College Degree; 7 - Graduate 
Certificate; 6 - Advanced Diploma; 5 - Diploma; or 4 - Certificate 

OCAS the Ontario College Application Service publishes information and handles the student 
application process for programs offered at  Ontario Community Colleges of Applied 
Arts and Technology  annually 

OCQAS Ontario College Quality Assurance Services 

OntarioLearn a partnership consisting of the 24 Ontario community colleges that provides options 
and convenience through online courses, and promotes quality and excellence for 
online course design standards  

optional courses a list of non-mandatory courses that students can choose from to meet program 
graduation requirements 
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OSAP Ontario Student Assistance Program; students qualify for OSAP on the basis of an 
established financial need 

OSSD Ontario Secondary School Diploma; granted on satisfactory completion of four years of 
high school 

outcomes see learning outcomes 

part-time student  students taking less than 70% of the course hours or 66 2/3 % of the program course 
load for any semester 

passing grade minimum rating for courses is 50%,  however a higher grade may be required to obtain 
credit for graduation purposes http://www.georgiancollege.ca/admissions/policies-
procedures/ 

pending course course status: basic elements of a course have been approved and have been entered 
into the system; completion and approval of remaining course elements are 
forthcoming 

pending program program status: program with Georgian College approval but has not yet received 
Ministry approval 

PEQAB Postsecondary Education Quality Assessment Board (for degree curriculum) 

PLAR abbreviation for prior learning assessment and recognition 

pool a scheduling mechanism of grouping courses offered for student choice that are 
delivered at the same time, normally used for General Education and Communication 
courses 

postgraduate program a program designed to provide additional or advanced skills that enhance an existing 
knowledge base for which a certificate, diploma or degree has been awarded, requires 
Ministry approval ; also referred to as post-basic or post-diploma 

postsecondary learning experiences designed for students who have an Ontario Secondary School 
Diploma or equivalent; can include postgraduate designation where previously held 
diploma or degree is required 

PQAPA Program Quality Assurance Process Audit (for college curriculum) 

practical application integral hands-on practical experience within a course applying theoretical knowledge 
in a working facility with specialized equipment and/or supplies 

practical experience program component designed to meet those particular program learning outcomes 
which require hands-on application of theoretical knowledge beyond the capacity of 
the typical college classroom or laboratory 

http://www.georgiancollege.ca/admissions/policies-procedures/
http://www.georgiancollege.ca/admissions/policies-procedures/
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prerequisite a criterion which must be satisfied before an event, usually registration, can occur; 
students are expected to complete a prerequisite course as a necessary requirement 
before they are permitted to enroll in another course which is more advanced; used 
only when the learning in one course facilitates the learning in the other; NOT to be 
used as a sequencing method  

prior learning 
assessment & 
recognition 
(PLAR) 
 
 

a process which uses a variety of tools to help learners reflect on, identify, articulate 
and demonstrate past learning which has been acquired through study, work and other 
life experiences and which is not recognized through formal transfer of credit 
mechanism; PLAR allows the evaluation of past learning against established academic 
standard so that credit can be awarded by a credentialing body; the PLAR system 
evaluates prior learning and relates it to existing courses, through portfolio assessment 
and challenge evaluation, for the purpose of granting college credit (Ministry) 
http://www.georgiancollege.ca/admissions/credit-transfer/ 
 

PLAR challenge process a method of assessment other than portfolio, developed and evaluated by subject-
expert faculty to measure an individual’s learning achievements against course learning 
outcomes; measures demonstrated learning though a variety of written and non-
written methods, for the purpose of awarding credit without requiring enrolment in a 
course (Ministry) 

PLAR portfolio an organized collection of materials developed by a learner which records learning 
achievements and relates them to personal, educational or occupational goals; in 
Ontario’s Colleges of Applied Arts and Technology, portfolios submitted for assessment 
for college credit relate recorded learning achievements to learning outcomes of 
college courses/programs (Ministry) 

PLAR residency 
requirement 

the minimum number of credits (or length of time) that must be taken through courses 
under the direct supervision of faculty of the credential-issuing college (Ministry); at 
Georgian College, up to 75% of program certificate or diploma courses may be obtained 
through PLAR, i.e. 25% residency requirement 

program a group of courses which lead to a diploma, a certificate or a degree 

program description concise general description of learning goals and philosophy of the program (values and 
beliefs about the learner and the learning process in this program); may include 
reference to the industry, professional field and the broader community; appears in 
Program Guide, the program description is a maximum 150 words or 900 characters; 
appears on program outlines; used in program approval process 
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 
 

program guide an annual publication of the definitive descriptions of program requirements for 
students 

program outline official college document containing detailed information about a program useful to 
prospective applicants   
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 

http://www.georgiancollege.ca/admissions/credit-transfer/
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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program progression relation of calendar term to academic term progression, including practical experience 
term (e.g. co-op, internship) of a program 

program status reflects operating status of programs: approved, active, pending, canceled, dormant or 
suspended 

program suspension program status in which the program is on hold and not being delivered. Refer to 
dormant program/course, and suspended program. 

program team group concerned with program and delivery needs; may include faculty, co-op 
consultants, part-time studies managers, counselors, librarians, academic 
administration and support staff 

program weighted 
average (PWA) 

used to determine eligibility to graduate; PWA is the sum of all weighted course grades 
divided by the sum of all course hours for all semesters  

projected enrolments estimate of student numbers for an academic year, all academic levels of programs 

recognition of successful 
completion 

document provided to graduates of College approved programs with specialized non-
credit courses; hours of instruction normally less than 250 

required learning 
resources 

materials a student is expected to have readily available for regular use in learning 
activities; may include texts, tools, uniform, learning guides, software, audio-visual 
material, etc. 

residency ◦For certificate of achievement programs the student must complete a minimum of 25 
per cent of the program courses at Georgian College 
 ◦For certificate and diploma programs that are one to three years in duration, the 
student must complete a minimum of one semester OR 25 per cent of the program 
courses, whichever is greater, at Georgian College 
 ◦For degree programs that are four years in duration, the student must complete a 
minimum of 25 per cent of the program courses at Georgian College; this means a 
student may be exempt from up to 75 per cent of his or her degree program. Up to 50 
per cent of the exemptions may be obtained by using PLAR and the remainder may be 
obtained through credit transfer 
http://www.georgiancollege.ca/admissions/policies-procedures/ 
 

scheduling Registrar’s Office activity which creates student, teacher and room timetables for 
courses delivered in a term 

section used to distinguish multiple offerings of the same course 

small group tutorial instruction, that for pedagogical reasons, must be provided to groups of fewer than 10 
students and that may be provided in a setting in which individual students do not 
require access to equipment except where computer labs are used for standard 
packages, or where labs and workshops are used for convenience (Ministry) 

sponsor a third party organization that pays any part of a student’s fees 

http://www.georgiancollege.ca/admissions/policies-procedures/
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standard workload form 
(SWF) 

Standard Workload Form is the contractual tool for faculty work assignment 

Steering Committee committee that guides the direction of a project or initiative 
 

substituted course college course which is used to replace a credential requirement.  This is used by 
exception and requires Registrar/Dean approval 

suspended program program status: a program into which a college has decided not to admit first-year or 
beginning level students (Ministry) 

syllabus a required supplement to a course outline, setting forth in specific detail the teacher’s 
expectations for the students enrolled in the section of the course 

term the period of time (Fall, Winter, Summer) in which academic activity takes place, e.g. 
when a course is delivered 

term weighted average used to determine promotional status from term to term; TWA is the sum of all 
weighted course grades divided by the sum of all course hours 

terminated course course status: course has been replaced or retired 

transcript official academic record sent from one institution to another without student 
intervention; normally includes all academic work completed at an institution 

wait list list of applicants deemed to be acceptable who have been notified that they may be 
offered a seat in the program which at the time has reached its enrolment maximum 
limit 

weighted grade multiplying the final course grade by the course hours to give the weighted grade 

work placement one of the several practical experience components of Georgian College programs; 
specifically, an opportunity for exposure to some or all the job tasks or skills associated 
with the program of study 
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Resources 
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Centre for Teaching, Learning and Academic Excellence 

The Centre for Teaching, Learning and Academic Excellence facilitates academic professional development with a focus 
on quality of students’ learning experiences and support for those experiences both in and outside classrooms. This 
includes support for the program development and review process. The emphasis is on internal and external 
professional development that leads to enhanced student learning through improved teaching and learning practices, 
processes, and support. This includes guidance to strengthen and enhance curriculum development and renewal 
processes as well as leadership and support to build quality online and technology enabled learning experiences. 

 
Assessment http://www.georgiancollege.ca/academics/centre-for-teaching-learning/assessment/ 

Teaching Methods http://www.georgiancollege.ca/academics/centre-for-teaching-learning/teaching-methods/  

Classroom technologies http://www.georgiancollege.ca/academics/centre-for-teaching-learning/classroom-

technologies/  

Online and Blended Learning http://www.georgiancollege.ca/academics/centre-for-teaching-learning/onlineblended/  

 

How do I Write a Course Description? 

A course description should be a concise, general description of the course which can broadly include content/goals of 
the course. The statement should be general enough to allow for flexibility over time but specific enough to reflect 
content and outcomes. The description should reflect what will occur in the course in the present tense (not past or 
future tense) and not what the learner will do. For example, “this course promotes…” or “this course presents an 
introduction…” Course descriptions should not list specific course codes, software or equipment used but should 
reference the skill or function the learner will learn. For example, “this course will utilize graphic design software…” 
versus “this course will utilize Adobe InDesign software…” A course description should be 75 words or less in length. 

 

How do I Write Learning Outcomes? 

What are learning outcomes? 

 Course learning outcomes are clear statements of the critical knowledge, skills and attitudes that a learner is 
expected to have achieved at the completion of the course. 

 An objective is an expression of intent, of what the teacher intends that the learners should achieve; and an 
outcome is an expression of result of what the learner will have achieved at the end of the course. 

 Learning outcomes are written to identify: 

o what learning is to be demonstrated 
o how that learning is to be demonstrated   
o what level of achievement is required 

 Determining what students need to know, developing strategies to assist them in acquiring the learning, and 
creating opportunities for them to demonstrate that they have mastered the learning at the required level of 
proficiency is the job of the teacher; encapsulating this process in clear, descriptive terms is the task of the 
learning outcome writer. 

 The essence of articulating learning outcomes is being able to answer these questions:  

o What will students know and be able to do at the end of this course? 

http://www.georgiancollege.ca/academics/centre-for-teaching-learning/assessment/
http://www.georgiancollege.ca/academics/centre-for-teaching-learning/teaching-methods/
http://www.georgiancollege.ca/academics/centre-for-teaching-learning/classroom-technologies/
http://www.georgiancollege.ca/academics/centre-for-teaching-learning/classroom-technologies/
http://www.georgiancollege.ca/academics/centre-for-teaching-learning/onlineblended/
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o How will it be determined if they have acquired this knowledge or are able to demonstrate these skills? 

o What is the acceptable standard of performance? 

o Are these outcomes achievable within the given conditions of the course delivery? 

http://www.georgiancollege.ca/academics/centre-for-teaching-learning/planning/  

Selecting the Appropriate Verbs in Learning Outcomes 

Bloom’s taxonomy of educational objectives continues to be widely used in curriculum development activities--in writing 
learning outcomes and constructing evaluation tools. Learning is divided into three domains: cognitive (knowledge), 
psychomotor (skills) and affective (attitudes). Each of the domains contains a number of levels, shown below in 
ascending order. A number of action words (verbs) are associated with each level; these action words describe the 
outcome the learner is expected to achieve.  Examples of outcome words for the cognitive levels appear below. 

Cognitive Domain 

Knowledge 
The remembering of material previously learned; recall, remembering facts, identifying principles or 
steps in a sequence 

Comprehension 
The ability to grasp the meaning of the knowledge being learned; understanding of material, 
explaining, interpreting, translating into a new form 

Application 
The ability to use learned materials in a new context; ability to use what has been learned in other 
situations; use abstractions, such as concepts, principles, rules, theories, and laws, to find solutions to 
new problems; transferring skill and knowledge 

Analysis 
The ability to break material down into is elements or parts so that is organizational structure may be 
understood; breaking a whole into its own component parts so that the relationships between parts 
are understood 

Evaluation 
The ability to judge the value of material for a give purpose; ability to judge the value of material in 
light of a specific purpose using given criteria 

Synthesis 
The ability to combine previous experience with new material to form a whole structure; putting 
together parts to form a new whole; combining elements in a new form 

 

Psychomotor Domain 

Imitation Some observed act usually requiring neuromuscular coordination 

Manipulation Emphasizes skill in following directions 

Precision Emphasizes accuracy, exactness and control with reduction of errors 

Articulation Emphasizes co-ordination of a series of acts involving accuracy and control 

Naturalization Acts become routine, automatic and spontaneous; performance is natural and smooth 

 

 

http://www.georgiancollege.ca/academics/centre-for-teaching-learning/planning/
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Affective Domain 

Receiving Willingness to attend to a specific stimulus 

Responding Active participation on the part of the learner 

Valuing 
Worth or value a learner attaches to a particular objective, behaviour, phenomenon; appreciation and 
attitudes usually fall into this level 

Organization 
Concerned with bringing together different values, resolving conflicts between them, and beginning to 
build an internally consistent value system; building a philosophy or goal for oneself would be 
appropriate at this level 

Characterization Pervasive, consistent, predictable behaviour; a characteristic lifestyle 

   http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx 

 

How to Write a Syllabus  

A syllabus: 

 Is a required supplement to a course outline, setting forth in specific detail the teacher’s expectations for the 
students enrolled in this section of the course 

 Must be consistent with the course outline 

 Changes to the evaluation requirements are not normally permitted once the faculty and students have discussed 
and agreed to the terms outlined in the syllabus (within the first 4 hours of the course) 

 In multiple section courses, teachers may decide to use a common syllabus 

 Provides students with a “map”, or path of the course in this section: what they will be doing, when they will be 
doing it, how they will be doing it, when and how their performance will be assessed 

 Helps students manage their time productively over a term 

 Usually identifies topics, learning activities, or individual meeting on a weekly basis 

 Identifies required and recommended learning resources 

 Sets the evaluation requirements (within the parameters of the course evaluation categories) by providing details 
regarding number and types, dates, and such things as accessing the Library commons, formative and summative 
evaluations, and any other useful requirements 

 May also provide guidance on how the classes will be conducted; what the “rules of the road” are; expectations 
for attendance, late assignments, missed tests, return of ‘marked’ student work 

 Provides students with information about the teacher: name, office location, phone and voice-mail numbers, e-
mail address, hours of availability 

 Is distributed to students within the first four hours of course delivery 

 May be altered over the duration of the course to respond to learning needs of class 

 Is the responsibility of the individual teacher, in consultation with lead teacher and other faculty teaching the 
course 

http://my.georgiancollege.ca/Forms/Pages/curriculum-forms.aspx
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Evaluation Categories 

 Evaluation strategies and their weighting in the final course mark are determined from the college standard list 
(see below), using the learning outcomes, content, academic level, and teaching and learning strategies as 
parameters. 

 Evaluation categories and weightings will normally be the same for all same-coded courses regardless of 
program or campus. 

 A change in evaluation of greater than 25% results in a new course; a change of up to 25% results in a course 
version change. 

Considerations 

 Evaluation instruments should be varied, to meet the needs of students with a variety of learning styles; 
minimally this suggests evaluation techniques of at least two styles (several styles of assessment may be 
included within one evaluation period, (e.g. a test could include both multiple choice and short or long written 
answers). 

 Evaluation should occur at regular intervals throughout the term to provide students with the opportunity to 
measure their success and correct any deficiencies. 

 A course must have evaluation in at least two categories and provide opportunity for at least a minimum of 
three evaluation opportunities. 

 The weighting in any one category should not exceed 75% of the final mark (i.e. 75% assignments and 25% 
tests). 

 Where an evaluation category value exceeds 30%, there should be more than one assessment instance (except 
for examinations) i.e. each assessment instance can be no more than 30% of the total mark, (e.g. Tests worth 
70% mean there will be at least three; Assignments worth 40% mean there will be at least two). 

 Examination weighting is not less than 25% - 30% of the total mark; typically an individual test weighting would 
be 25% or less of the total mark. 

 Evaluation requirements from outside agencies with which a program is aligned may impose limitations on the 
scope of evaluative strategies and weightings. 

 Evaluative activities will generally assume to be individual unless designated “group.” 

 The college standard for the minimum passing grade is 50% for credit courses; deviation from the standard must 
be approved by Academic Council. 

 Identify the grade type: numeric in academic courses; pass/fail (i.e. skills effectively demonstrated on consistent 
basis) in practical experience courses (e.g. field placement, internship, and clinicals).  

Guidelines for Assessing Learning: It is important for students to have insight about how they are progressing in a 
course. For this reason, students should have had approximately 1/3 of their assessment prior to midterm. Students 
should ideally have had a minimum of one assessment instance prior to midterm to assist a student in determining 
whether to take advantage of the last days to withdraw without academic penalty.  

 Additional information regarding evaluation, such as: specific requirements within a category, supplemental 
privileges, minimum passing grades for external accreditation, and other course completion requirements (i.e. 
90% on a safety test; a passing grade on all tests rather than a cumulative passing mark*) will be included where 
appropriate, either in the evaluation section of the course outline and/or in the course syllabus. (*Applies only 
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to courses with pass/fail grade mode; cannot be applied to courses with a numeric grade mode. Sample 
evaluation statement might read: “A pass is granted in the program that demonstrates the basic competencies 
required. Students must obtain ‘satisfactory’ in each of the evaluations in order to receive a grade of Pass.” (List 
evaluations, e.g. Practicum evaluation, Reflective Progress Notes, etc.). 

 Please Note: Attendance is not an evaluation. 

Different Types of Evaluations 

Evaluation Categories Description 

Examination 

 Cumulative evaluation at fixed points (e.g. mid-term, end of term in examination period) 

 Usually non-returnable to students (college must keep for at least one year) 

 Minimum of 25% of total grade (maximum 30%) 

 Relationships with external bodies may impose limitations on weighting 

Test 
 Planned, periodic assessment, could include multiple choice, short and/or long written answers, commonly 

set within class periods; an individual test weighting is typically 25% or less of the total grade 

Quiz 
 Announced or unannounced short “test,” in or out of class; usually 15 minutes or less 

 Is not given a major weighting 

Essay  Literary composition, usually in prose, on any subject; includes reviews and critiques 

Report 
 Structured, systematic written presentation of informative and/or persuasive material 

 May include written documents and/or drawings, photographs, and tables 

Research paper 
 Systematic exploration (utilizing either primary and/or secondary research) of a problem or question 

presented in essay form, which may also include such elements as charts, tables, appendices, table of 
content 

Project 
 Report with a practical component; detailed study of a particular subject; generally covering about three 

weeks or the equivalent in duration. 

Group project  Project activity assigned to groups of students (generally 2 to 6 students) 

Portfolio 
 Any portable case, a notebook, folder, or report binder that holds a collection of documents, photographs, 

drawings, or other materials that belong to or represent the work of an individual 

 Can also be digital portfolios or e-portfolios  

Activity 
 Small, focused, particular task completed, in or out of class; an individual assignment would have a value 

of 10% or less of the total mark 

Presentation 
 Oral and/or visual presentation of report, project, research paper, portfolio or assignment to classmates 

and/or faculty; individual or group 

Seminar  Leadership of discussion amongst small group of classmates (usually 6 to 12) of particular topic or subject 

Practical skills demonstration  Individual demonstration of specific skills or groups of skills that make up a task 

Assignment 
 Tasks and activities completed primarily outside class with evaluation typically between 10% and 25% of 

the total course mark. 
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Experiential Learning Examples  

1. Practical experience is a program component designed to meet those particular program learning outcomes which 
require hands-on application of theoretical knowledge beyond the capacity of the typical college classroom or 
laboratory. 

2. The student practical experience requires a degree of structure, appropriate supervision, and college control over 
the nature of the experience; the degree to which these factors are necessary in different types of practical 
experience components is determined by the requirements of the program and the type of practical experience 
placement used. 

 * Field placement and work placement are presented as interchangeable in the definitions of instructional settings 

in Ministry document.   

http://caat.edu.gov.on.ca/Documents/Programs/Current/English/FundingApprovalProcedures.pdf 

Username: caatsite 

Password: 900Mowat 

Attributes Co-op Field 
Placement 

Work 
Opportunity 

Internship Clinical/ 
Practicum 

Practical 
Application 

Apprenticeship 
 

Purpose Enhances 
program 
study by 
providing 
opportunity 
to 
complement 
academic 
studies 
through 
substantial 
work 
experience, 
alternating 
with periods 
of time spent 
in school 

Scheduled 
hours of 
activities 
intended to 
give students 
hands-on 
experience in 
the workplace. 
Work exposure 
to full range of 
tasks or skills 
expected of a 
competent 
graduate 

Opportunity for 
exposure to 
some or all the 
job tasks or 
skills associated 
with a job 

Hands-on 
experience 
generally 
reserved for 
advanced 
students 
undergoing 
practical 
training, 
(e.g. Post-
graduate 

Integral course 
component(s) of 
program 
curriculum to 
provide hands-on 
experience in 
hospital or health 
care setting, 
exposure to 
complete (or 
nearly complete) 
range of tasks 
expected of a 
graduate 

Integral hands-on 
experience within 
a course applying 
theoretical 
knowledge in a 
working facility 
with specialized 
equipment and/or 
supplies 

Mandatory:  
students must have 
full-time 
employment in 
order to qualify for 
apprenticeship. 
 
Level 1 is usually 
taught after the 
apprentice has 
completed 
significant on the job 
hours 

Setting Independent 
work site 

Independent 
work site 

Independent 
work site 

Independent 
work site 

Hospital or 
community health 
care setting 

Functioning 
facility either 
inside or outside 
college 

Independent work 
site 

Initiation Student; 
competitive 
interview 
 
 

College College College College College Ministry of Training, 
Colleges and 
Universities and 
Apprenticeship 
Branch 

 

 

 

http://caat.edu.gov.on.ca/Documents/Programs/Current/English/FundingApprovalProcedures.pdf
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Attributes Co-op Field 
Placement 

Work 
Opportunity 

Internship Clinical/ 
Practicum 

Practical 
Application 

Apprenticeship 
 

Supervision Employer Combination 
of agency 
staff and 
college 

Lesser degree of 
monitoring and 
evaluation than 
in clinical or field 
placement by 
college 

Combination 
of agency staff 
and college. 

Teacher or 
individuals 
working on 
behalf of 
college 

Direct faculty 
supervision 

Employer must 
qualify and be 
approved by local 
MTCU office 

College staff 
role 

No direct 
supervision; 
co-op 
consultant 
evaluates 
work site, 
makes 
periodic site 
visits, 
monitors 
student 
progress, 
assists in 
addressing 
problems 

No direct 
supervision; 
college staff 
– one or 
more: 
evaluates 
work site, 
makes 
periodic site 
visits, 
monitors 
student 
progress, 
assists in 
addressing 
problems 

No direct 
supervision; 
college staff – 
one or more: 
evaluates work 
site, makes 
periodic site 
visits, monitors 
student progress, 
assists in 
addressing 
problems 

No direct 
supervision; 
college staff – 
one or more: 
evaluates 
work site, 
makes 
periodic site 
visits, 
monitors 
student 
progress, 
assists in 
addressing 
problems 

Continual 
direct 
supervision 

Direct 
supervision 

None:  Colleges have 
no jurisdiction for 
Apprenticeship on the 
job learning outcomes 

Remuneration Yes – 
employer. 
Not 
guaranteed 

No No No No A term. Yes:  Apprentice is a 
paid employee 

Duration Typically a 
full 
semester, 
for one, two 
or three 
semesters 
during the 
program 

4 or 8 weeks Usually a small 
portion of total 
program time 
(i.e. Up to 10%) 

Normally 
equivalent to 
one full 
semester 

As determined 
by program 
requirements 

Normally 
equivalent to 
50% of 
academic 
course time 

5,000 to 8,000 hours, 
depending on the 
trade 

Occurrence Normally 
one-half 
(not less 
than one-
third) of 
time spent 
in academic 
study; 
occurs 
between 
academic 
terms 

Scheduled 
within 
academic 
term; may 
run 
concurrently 
with 
academic 
classes 

Can be during 
academic term, 
but not in conflict 
with academic 
courses 

Is a term of its 
own; either at 
end of 
academic 
studies or 
between 2 
terms 

Scheduled 
during 
academic 
term(s) 

During 
academic term 
of course 

2 to 4 years.  90% of 
learning is on the job, 
only 10% is in school 
curriculum delivery.  
In school is usually in 
three 8 week 
sessions. 
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Attributes Co-op Field 
Placement 

Work 
Opportunity 

Internship Clinical/ 
Practicum 

Practical 
Application 

Apprenticeship 
 

Ministry 
funding 

No Yes No Yes Yes Attached to 
funded course 
but not funded 
itself 

No 

Program hours Co-op work 
term must 
be at least 
30% of total 
academic 
hours. Not 
counted in 
total 
program 
hours; nor 
in program 
duration for 
ministry 
audit; is not 
an academic 
course.  Ex. 
600 
academic 
hours plus 
180 Co-op 
hours for a 
total of 780 
 
 

Counts in 
total program 
hours and 
program 
duration for 
ministry audit 

Not counted in 
total program 
hours; nor in 
program 
duration for 
ministry audit 

Counts in total 
hours and 
program 
duration for 
ministry audit  

Counts in total 
program 
hours; 
academic 
credit course; 
counts in total 
number of 
weeks for 
program 
duration 

May be counted 
in total program 
hours 

5000 to 8000 hours, 
combined school and 
work. In-School 
training represents 
approximately 10 to 
15% of overall hours 

Graduation 
requirement 

Yes, for 
identified 
GC  
programs; is 
non-course 
graduation 
requirement
; has specific 
learning 
outcomes 
 

Yes, 
necessary as 
an integral 
component 
of the 
curriculum 

No Yes Yes As required 
portion of 
specific course 

Yes 

Grade S/U  
(satisfactory
/unsatisfact
ory) 

P/F  
(pass/fail) 

No grade P/F  (pass/fail) P/F  (pass/fail) Part of course Competencies are 
checked off as 
“completed” in the 
training standards 
document provided by 
MTCU 
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Attributes Co-op Field 
Placement 

Work 
Opportunity 

Internship Clinical/ 
Practicum 

Practical 
Application 

Apprenticeship 
 

Course code 
 
 
 

Co-op 
course code 

Course code None Course code Academic 
discipline 
course code 

Integral 
component of a 
specific course 
credit; no 
separate course 
code 

None 

Credit value 
 

No 
academic 
credit; 
enhanceme
nt rather 
than 
integral 
component 

Yes Can be rolled 
into 
requirements of 
a course to be 
satisfied outside 
course hours 

Yes Academic 
credit value as 
course within 
curriculum 

Integral 
component of a 
specific course 
credit 

Yes 
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Ministry Program Standards and Essential Skills: Basic Components  

Georgian College programs often 

enhance the Ministry standards in their 

articulation of vocational, workplace and 

general education outcomes. The 

course-based model provides 

opportunities for student choice in their 

program courses within the following 

categories common to all Georgian 

College postsecondary level programs: 

Vocational Outcomes: knowledge, skill 

and attitudinal learning outcomes which 

are vocationally specific to the program, 

specialized career or field. 

www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/history.html  

Essential Employability Outcomes: knowledge, skill and attitudinal learning outcomes which are generic 

(communications, mathematics, technological fluency, interpersonal skills, and analytical skills), which enhance 

employability and marketability, and are transferable across vocational fields. They also respond to challenges of the 

rapidly changing workplace, and reflect important values, attitudes and beliefs in areas of equity, ethics, 

entrepreneurship, customer service, labour relations, globalization, environmental concepts, information literacy, and 

lifelong learning skills. 

www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html  

  

General 
Education

Essential 
Employability 

Skills

Vocational

http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/history.html
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/essential.html
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General Education Outcomes 

General Education Outcomes: designed to complement student’s vocational knowledge, skill and attitudinal outcomes 

that enable learners to meet more effectively the societal challenges which they face in their community, family and 

working life. General education in the college is delivered as discrete courses which are designed to address one or more 

of the goals and associated broad objectives established for general education. The general education goals are: Arts in 

Society, Civic Life, Social and Cultural Understanding, Personal Understanding and Science and Technology. For 

additional information about General Education, please contact the General Education department.  The Georgian 

College standard includes: 

1. Three general education courses will be offered in a four semester program; or,  
2. Five general education courses will be offered in a six semester program. 

Practical Experience Outcomes: practical experience is a strong component of many Georgian College programs.  It may 

include: co-op, internship, field placement, work placement, clinical practicums and practicals.  These aspects of 

program curriculum provide valuable learning experiences for students to apply and develop theoretical knowledge and 

skills in realistic workplace settings. When properly planned and supervised they enhance students’ education and 

training opportunities and represent more than only on-the-job experience. 

www.georgiancollege.ca/student-success/co-op-and-career/  

Knowledge and Skills are integrated within Program Curriculum to: 

 Identify culminating performances of learning and achievement essential to the performance of a particular 
entry level job, and to the abilities for achievement of personal goals and effective participation as members of 
society. 

 Provide a variety of opportunities and contexts within which students can acquire and practice the learning 
required for both personal and career success. 

Other Considerations 

 Some Georgian College programs are not able to support student choice of courses or flexibility in delivery 
modes. 

 Where programs have strong external accreditation requirements the scope of course offerings by the college is 
restricted. An example would be the Dental programs where accreditations cross ministries, professional 
associations and provincial boundaries.  

 Ontario College Graduate Certificate programs crafted to meet quite narrow vocational niches and built on a 
broad foundation of previous student choice encounter similar restrictions in scope.  

 Economic efficiency of single section programs often precludes offering vocational choice. 

 

 

http://www.georgiancollege.ca/student-success/co-op-and-career/

